
 

Brett Miller, Ph.D.: >>> WELCOME, EVERYONE, TO TODAY'S NATIONAL INSTITUTE FOR 
LITERACY'S WEBCAST, "GETTING READING RESULTS IN THE CLASSROOM: WHAT RESEARCH 
TELLS US."   

MY NAME IS BRETT MILLER.  I AM THE PROGRAM DIRECTOR FOR THE READING, WRITING, 
AND RELATED LEARNING DISABILITIES RESEARCH PROGRAM AT THE EUNICE KENNEDY 
SHRIVER NATIONAL INSTITUTE OF CHILD HEALTH AND HUMAN DEVELOPMENT, OR NICHD 
FOR SHORT.   

I AM EXCITED TO BE MODERATING TODAY'S WEBCAST THAT IS FOCUSED ON 
DISSEMINATING RESEARCH FINDINGS FROM SEVERAL MULTI-YEAR RESEARCH PROJECTS 
FUNDED BY THE NATIONAL INSTITUTE FOR LITERACY, THE U.S. DEPARTMENT OF 
EDUCATION'S OFFICE OF VOCATIONAL AND ADULT EDUCATION, AND NICHD.  THESE 
PROJECTS INVESTIGATED THE DEVELOPMENT OF LITERACY SKILLS IN LEARNERS ENROLLED 
IN ADULT BASIC AND SECONDARY EDUCATION CLASSROOMS.   

THESE PROJECTS WERE SUPPORTED AS PART OF A BROADER CONSORTIUM OF RESEARCH 
PROJECTS THAT FOCUSED ON CRITICAL FACTORS INFLUENCING THE INSTRUCTION AND 
DEVELOPMENT OF LITERACY COMPETENCIES IN ADULTS AND TO DETERMINE THE MOST 
EFFECTIVE INSTRUCTIONAL METHODS AND PROGRAM ORGANIZATIONAL APPROACHES FOR 
ADULT LITERACY PROGRAMS.   

DURING THE DISCUSSION, THE PANELISTS WILL BE SUMMARIZING THEIR SPECIFIC 
RESEARCH PROJECTS, STUDY PARTICIPANTS, AND IMPORTANT FINDINGS.   

WITH THAT IN MIND, LET US INTRODUCE OUR THREE DISTINGUISHED ADULT LITERACY 
RESEARCH PANELISTS. 

FIRST WE HAVE DR. CHARLES MacARTHUR.   

HE IS PROFESSOR OF SPECIAL EDUCATION AND LITERACY IN THE SCHOOL OF EDUCATION 
AT THE UNIVERSITY OF DELAWARE. 

NEXT IS DR. DAPHNE GREENBERG.   

SHE IS AN ASSOCIATE PROFESSOR IN THE DEPARTMENT OF EDUCATIONAL PSYCHOLOGY AND 
SPECIAL EDUCATION AT GEORGIA STATE UNIVERSITY AND AT THE END, WE HAVE DR. 
DARYL MELLARD. 

SHE'S ASSOCIATE RESEARCH PROFESSOR AT THE UNIVERSITY OF KANSAS. 

FOR THOSE AUDIENCE MEMBERS THAT ARE INTERESTED IN LEARNING MORE ABOUT THE 
BACKGROUND AND RESEARCH CONDUCTED BY OUR THREE DISTINGUISHED PANELISTS, 
PLEASE GO TO WWW.NIFL.GOV AND CLICK ON THE LINK FOR TODAY'S 
WEBCAST.IMPORTANTLY, THOSE OF YOU PARTICIPATING IN TODAY'S WEBCAST WILL HAVE 
AN OPPORTUNITY TO INTERACT WITH OUR PANEL MEMBERS THROUGH A QUESTION-AND-
ANSWER FORMAT.  



WE ARE INTERESTED IN HEARING YOUR QUESTIONS ABOUT THIS RESEARCH AND ENCOURAGE 
YOU TO SUBMIT YOUR QUESTIONS DURING TODAY'S WEBCAST.  PLEASE USE THE ASK A 
QUESTION BUTTON. 

IT IS THE THOUGHT BUBBLE ICON ABOVE THE MEDIA WINDOW TO SUBMIT QUESTIONS FOR 
THE PANELISTS, AS I'M ASSUMING IS THE CASE FOR ALL OF OUR PARTICIPANTS, I'M 
REALLY INTERESTED TO HEAR FROM OUR DISTINGUISHED GUESTS.  WITH THAT IN MIND, 
LET'S GET STARTED THEN. 

SO WHAT I'D LIKE TO START WITH IS BY ASKING EACH OF TODAY'S PRESENTERS ABOUT 
THE GOALS AND MOTIVATIONS FOR THEIR PROJECTS. SO LET'S START WITH SKIP, AND 
WORK AROUND THE TABLE. 

SKIP? 

Charles (Skip) MacArthur Ph.D.:>> THANK YOU, BRETT. WELL, THE PURPOSE, THE 
MAIN PURPOSE OF OUR PROJECT WAS TO DEVELOP AND EVALUATE A CURRICULUM FOR 
TEACHING DECODING TO ADULT BASIC EDUCATION STUDENTS. 

IT WAS MOTIVATED BY PREVIOUS STUDIES COMPLETED BY MY RESEARCH ASSOCIATE JUDY 
ALAMPRESE. 

IN THAT STUDY, THEY INVESTIGATED OR IT WAS DESCRIPTIVE STUDY. THEY LOOKED AT 
ADULT EDUCATION PARTICIPANTS FROM 30-SOME PROGRAMS ACROSS 16 STATES AROUND 
THE UNITED STATES AND FOLLOWED THEIR PROGRESS OVER THE COURSE OF A YEAR. 

AND THEY FOUND THAT THE STUDENTS DID MAKE MODEST BUT SIGNIFICANT EDUCATIONAL 
GAINS DURING THE COURSE OF THAT YEAR. THEY FOUND FURTHER THAT STUDENTS WHO 
WERE IN PROGRAMS THAT PROVIDED STRUCTURED READING INSTRUCTION FOCUSED ON 
DECODING AND COMPREHENSION, THOSE STUDENTS MADE GREATER GAINS THAN STUDENTS 
THAT WERE IN SOMEWHAT LESS STRUCTURED INSTRUCTIONAL PROGRAMS. 

HOWEVER, THE PROGRAMS WEREN'T –   THE INSTRUCTIONAL PROGRAMS THAT THEY WERE 
USING HAD NOT BEEN DESIGNED SPECIFICALLY FOR WORKING WITH ADULTS. THEY WERE 
ADAPTED FROM CURRICULUM DEVELOPED FOR WORKING WITH YOUNGER STUDENTS. 

AND IN ADDITION, THOSE PROGRAMS WERE DESIGNED WITH THE IDEA THAT STUDENTS 
WOULD HAVE A LOT OF TIME AVAILABLE AS THEY DO IN ELEMENTARY SCHOOL, AND THE 
STUDENTS IN THE ADULT PROGRAMS DID NOT HAVE ANYWHERE NEAR THAT AMOUNT OF TIME 
DUE TO ATTENDANCE PROBLEMS AND SCHEDULING AND SO FORTH. SO OUR GOAL WAS TO 
DEVELOP A CURRICULUM THAT WAS SPECIFICALLY DESIGNED TO BE USED IN ADULT 
LITERACY PROGRAMS AND THAT WOULD MEET THE NEEDS OF ADULTS AND BE DESIGNED TO 
BE AS EFFICIENT AS WE COULD POSSIBLY MAKE IT. 

Brett:>> THANK YOU, SKIP. 

AND DAPHNE? 

Daphne Greenberg Ph.D.:>> THANK YOU, BRETT. 

WE HAD TWO MAJOR GOALS IN OUR STUDY. THE FIRST GOAL WAS TO UNDERSTAND THE, 
BASICALLY THE STRENGTHS AND WEAKNESSES OF ADULT LEARNERS WHO READ AT ABOUT 



THE 3rd TO 5th GRADE LEVELS ON WORD READING IDENTIFICATION TESTS AND WE 
WANTED TO SEE WHAT WERE THEIR STRENGTHS AND WEAKNESSES ON ALL KINDS OF 
READING PROCESSES. 

THE SECOND AIM OF THE STUDY WAS TO INVESTIGATE WHAT KIND OF READING 
INSTRUCTIONAL APPROACHES WOULD BEST WORK WITH THIS SAMPLE OF ADULTS. 

OUR MOTIVATION REALLY LAY BEHIND -- CAME FROM THE FACT THAT THERE ISN'T A LOT 
OF RESEARCH OUT THERE ON WHAT WORKS WITH ADULTS AND WHAT ARE THEIR SPECIFIC 
STRENGTHS AND WEAKNESSES. 

IN FACT, IF YOU LOOK AT THE LITERATURE IN THE 1980s, THERE'S A REAL OUTCRY 
FROM THE FIELD AND FROM RESEARCHERS THAT WE NEED A LOT MORE RESEARCH ON WHAT 
ADULTS BRING TO THE CLASSROOM, WHAT ARE THE BEST APPROACHES TO TEACH THEM, 
AND SO FORTH. 

SO WE WERE MOTIVATED BY THE LACK OF RESEARCH IN ORDER TO CONDUCT OUR STUDY. 

AND WHAT WE DECIDED TO DO, AS SKIP HAS MENTIONED, THAT THERE IS VERY, VERY 
LITTLE OUT THERE THAT WE KNOW ABOUT ADULTS AND INTERVENTIONS AND 
INSTRUCTIONAL APPROACHES, THAT WE WOULD LOOK AT THE CHILDREN'S LITERATURE AND 
WHAT WE FOUND WAS THAT WITH TYPICALLY DEVELOPING CHILDREN, WHAT SEEMS TO BE 
IMPORTANT IS TO FOCUS ON ALL KINDS OF COMPONENT SKILLS SUCH AS DECODING, 
SOUNDING OUT WORDS, FLUENCY, READING ACCURATELY AND QUICKLY AND 
COMPREHENSION, BEING ABLE TO UNDERSTAND WHAT ONE READS. AND THEN WE ALSO 
DECIDED TO TEST OUT AN APPROACH THAT FOCUSES ON WIDE READING, EXPOSING 
STUDENTS TO A LOT OF LITERATURE, AND AS WE GO ON WITH THE REST OF THIS PANEL, 
I'LL GIVE MORE INFORMATION AND DETAILS. 

Brett: >> AND DARYL. 

Daryl Mellard, Ph.D.:>> WELL, AS MY COLLEAGUES MENTIONED, WE'VE GOT A GREAT 
DEAL OF INFORMATION ABOUT CHILDREN'S DEVELOPMENT OF LITERACY AND MORE LIMITED 
ON THE POINT OF VIEW OF ADULTS. SO THE OVERALL, WE WERE INTERESTED IN WHAT'S 
THE PARALLEL BETWEEN OUR MODELS OF CHILDREN'S LITERACY, CHILDREN'S 
CHARACTERISTICS RELATED TO LITERACY, AND THEN HOW THAT PARALLELS PARTICIPANTS 
IN ADULT EDUCATION PROGRAMS. SO WE TAKE THAT AS THE OVERALL VIEW, WE HAD MORE 
SPECIFIC AIMS. 

THE FIRST AIM WAS TO DESCRIBE WHAT ARE THE DEMANDS OR THE TASK 
CHARACTERISTICS THAT ADULTS NEED TO PERFORM IN THEIR READING. SO WE KNOW THAT 
WHEN THEY ENTER ADULT EDUCATION PROGRAMS, THEY TAKE PLACEMENT TESTS FOR 
EXAMPLE, SO WHAT ARE THE REQUIREMENTS FOR A STUDENT TO DO WELL ON THOSE 
PLACEMENT TESTS. 

THE SECOND ONE, WHAT'S THE PROFILE OF THOSE ADULTS IN ADULT EDUCATION 
PROGRAMS? ADULT BASIC ED, ADULT SECONDARY ED, ON THE COMPONENTS BETTER 
COMMONLY ASSOCIATED WITH READING PROFICIENCY. 

THE SECOND AIM WAS THAT WE KNEW WE HAD INTERVENTIONS THAT WERE EFFECTIVE WITH 
CHILDREN, STUDENTS IN HIGH SCHOOL SETTINGS, FOR EXAMPLE, FROM A COGNITIVE 
STRATEGY MODEL, SO DID THOSE SUCCESSES, WOULD THEY TRANSFER, WOULD THEY 



PARALLEL AND WORK WELL WITH THE SAME LEVEL OF EFFICACY IN ADULT EDUCATION 
PROGRAMS. 

AND THEN THE THIRD AREA WAS TO SAY, IF WE CAN DEMONSTRATE THEIR EFFICACY OF 
THOSE INTERVENTIONS, WOULD THEY ALSO BE EFFECTIVE WHEN WE IMPLEMENTED THOSE 
IN TYPICAL ADULT EDUCATION PROGRAMS AND COULD THOSE INTERVENTIONS BE 
IMPLEMENTED WITH FIDELITY. 

SO OVERALL, THAT'S WHAT WE WERE AFTER. 

Brett:>> GREAT. 

WELL, WITH ALL THIS IN MIND, I'D LIKE TO OPEN UP A QUESTION FOR ALL OF YOU, 
AND ESSENTIALLY I'D LIKE TO ASK EACH OF YOU TO TELL US ABOUT THE PARTICULAR 
ADULT LEARNERS IN THE STUDY AND ALSO  WHAT YOUR SENSE IS OF THE EXTENT TO 
WHICH THE ADULT LEARNERS YOU STUDIED CORRESPOND TO THE BROADER GROUP OF 
LEARNERS IN YOUR AREA OR ACROSS THE COUNTRY. AND FOR THIS ONE, I'D LIKE TO 
START WITH DAPHNE.  

Daphne:>> SURE. 

ABOUT HALF OF OUR STUDENTS WERE AFRICAN AMERICAN. ANOTHER QUARTER WERE 
HISPANIC, AND ABOUT 12% OR SO WERE ASIAN. THE REST CAUCASIAN, AND THEY -- 
ABOUT CLOSE TO HALF SPOKE ENGLISH AS THEIR SECOND LANGUAGE, BUT THEY WERE 
ABLE TO SPEAK ENGLISH WELL ENOUGH SO THAT THEY WERE ABLE TO PARTICIPATE IN 
INSTRUCTION THAT WAS PURELY IN ENGLISH. 

CLOSE TO 70% OF OUR SAMPLE WAS FEMALE. 

THE AVERAGE AGE WAS IN THEIR 30s WITH A RANGE FROM ABOUT 16 TO 78, AND THEN 
THE LAST DEMOGRAPHIC THAT I'LL REPORT ON TODAY WAS THAT THEY SELF-REPORTED 
THAT THEY HAD ATTAINED ABOUT A -- ON AVERAGE, ABOUT A 10th OR 11th GRADE 
LEVEL OF EDUCATION, AND THE SAMPLE DOES SEEM TO BE REPRESENTATIVE OF THE 
PROGRAMS FROM WHICH WE SELECTED OUR STUDENTS FROM. 

Brett:>> AND LET'S PROCEED AND GO TO DARYL NEXT. 

Daryl: >> SURE. 

IF WE LOOK AT OVAE’S REPORTS OF WHO PARTICIPATES IN ADULT EDUCATION PROGRAMS, 
THERE WAS A CLOSE PARALLEL TO OUR SAMPLING OF ADULT EDUCATION PARTICIPANTS AS 
WELL. 

IN THAT DESCRIPTIVE STUDY, WE INCLUDED APPROXIMATELY 300 LEARNERS. WE TOOK 50 
LEARNERS IN EACH OF THOSE SIX NRS REPORTING LEVELS, SO WE HAD VERY BEGINNING 
THROUGH THAT GROUP THAT WAS WORKING ON THEIR GED COMPLETION IN THAT SAMPLE 
BECAUSE, AGAIN, WE WANTED TO LOOK AT THE PROFILE OF THOSE LEARNERS ACROSS 
THOSE DIFFERENT LEVELS. 

AND THEN OUR LEARNERS MAY HAVE HAD ENGLISH AS A SECOND LANGUAGE, BUT THEY 
WERE NOT PARTICIPATING IN AN ESL PROGRAM AT THE TIME. THEY MAY HAVE 



PREVIOUSLY, BUT THEY HAD MOVED INTO ADULT BASIC ED OR ADULT SECONDARY 
EDUCATION. BRIEFLY, THAT'S AN OVERVIEW. 

Brett:>> AND LET'S GIVE SKIP A CHANCE. 

Charles (Skip):>> YES. 

WE STUDIED ADULT LEARNERS IN 23 ADULT EDUCATION PROGRAMS FROM 12 STATES 
AROUND THE COUNTRY, AND THE POPULATION WAS FAIRLY TYPICAL OF THOSE THAT HAVE 
BEEN DESCRIBED BY DAPHNE AND DARYL. WE HAD, PERHAPS, SLIGHTLY MORE WHITE 
STUDENTS, ABOUT A THIRD OF THE POPULATION WAS WHITE, 20% AFRICAN AMERICAN, 
ABOUT A QUARTER OF THEM HISPANIC, AND THEN QUITE A FEW ASIANS AS WELL. 

TWO-THIRDS OF THE STUDENTS WERE BORN OR EDUCATED AND WERE PRIMARILY NATIVE 
ENGLISH SPEAKERS AND THE OTHER THIRD CAME FROM OTHER COUNTRIES, THOUGH WE 
DIDN'T INCLUDE ANY STUDENTS IN CLASSES WHERE SPEAKERS OF OTHER LANGUAGES, SO 
THEY ALL HAD SUFFICIENT COMMAND OF ENGLISH TO PARTICIPATE IN ENGLISH READING 
CLASSES. 

ONE INTERESTING THING IS OF THOSE STUDENTS WHO WERE BORN OR EDUCATED IN THE 
UNITED STATES, 50% OF THEM REPORTED THAT THEY HAD HAD A LEARNING DISABILITY 
WHEN THEY WERE IN SCHOOL. 

Brett:>> OKAY. 

SO AGAIN, THIS QUESTION IS GOING TO BE FOR ALL THREE OF YOU. AND WHAT I'D 
LIKE EACH OF YOU TO TALK ABOUT IS BASED UPON YOUR RESEARCH, WHAT CAN WE SAY 
AT THIS POINT ABOUT LITERACY STRENGTHS AND CHALLENGES -- AND CHALLENGES 
FACING ADULT LEARNERS AND HOW MIGHT THIS INFORM PRACTICE OR ADMINISTRATION IN 
A BROADER ADULT LITERACY PROGRAM SITE? 

AND WHY DON'T WE START THIS ONE WITH SKIP. 

Charles (Skip):>> OKAY. 

WELL, IN PART OF OUR DESCRIPTIVE WORK, WE DID -- WE LOOK TO SUBGROUPS OF 
ADULTS, AND ADULTS' SKILLS VARY WIDELY. THERE ARE A LOT OF DIFFERENT PATTERNS 
OF READING SKILLS. 

SOME STUDENTS HAVE BETTER DECODING SKILLS THAN OTHERS, AND SOME DO BETTER 
WITH COMPREHENSION. SO WE TRIED TO LOOK AT SUBGROUPS AND WE FOUND QUITE A LOT 
OF DIVERSITY. 

ONE NOTICEABLE THING WAS THE EFFECT, THE DIFFERENCE BETWEEN STUDENTS WHO WERE 
NATIVE SPEAKERS OF ENGLISH AND THOSE WHO WERE NOT. THEY REPRESENTED QUITE 
DIFFERENT PATTERNS OF SKILLS. 

IN GENERAL, STUDENTS WHO CAME FROM OTHER COUNTRIES HAD RELATIVELY BETTER 
DECODING SKILLS AND WEAKER COMPREHENSION SKILLS THAN THE STUDENTS WHO HAD 
GONE TO SCHOOL FOR THEIR ENTIRE LIFE HERE IN THIS COUNTRY AND STILL HAD 
DIFFICULTY READING. THOSE STUDENTS, BY AND LARGE, STRUGGLED GREATLY WITH 
DECODING SKILLS. 



SO IT'S IMPORTANT TO KEEP IN MIND THAT DIFFERENT PROFILES AND DIFFERENT 
PATTERNS OF LEARNING IN PLANNING INSTRUCTION. 

Brett:>> AND WHY DON'T WE MIX IT UP A LITTLE BIT AND GO TO DARYL AND THEN TO 
DAPHNE.  

Daryl:>> I'LL WORK UP AN ANSWER THEN. LET’S SEE. PICKING UP ON SKIP'S POINT, 
I WANT TO EMPHASIZE THAT THE DIVERSITY OF POPULATION ALSO REFLECTS A 
DIVERSITY OF ABILITIES, AND TO SAY THAT A PERSON IS ENROLLED IN ADULT 
EDUCATION IS REALLY MORE OF A PROGRAMMATIC LABEL THAN HAVING VALUE FOR 
INSTRUCTIONAL PURPOSES. 

FOR EXAMPLE, THAT ADULT ED ENROLLEE MAY BE AN IMMIGRANT FROM ANOTHER COUNTRY 
WHO'S COMPLETED A PROFESSIONAL DEGREE BUT NEEDS FURTHER WORK, MAYBE ON THE 
ENGLISH SIDE, OR READING COMPREHENSION SKILLS IN ENGLISH. 

ANOTHER ADULT EDUCATION ENROLLEE MIGHT BE THAT HIGH SCHOOL SENIOR WHO, FOR 
ONE REASON OR ANOTHER, LEFT SCHOOL AND JUST DIDN'T GET THE DIPLOMA, SO HE OR 
SHE IS BACK READY TO COMPLETE PERHAPS THAT G.E.D. SET OF TESTS TO COMPLETE 
THE DEGREE, AND THEN THE THIRD EXAMPLE WOULD BE THE 16-YEAR-OLD, THE YOUNGEST 
AGE GROUP IN OUR SAMPLE, WHO LEFT HIGH SCHOOL PERHAPS FOR A HOST OF SOCIAL, 
FAMILIAL, EMPLOYMENT REASONS, MAYBE WAS A PUSHOUT IF YOU WANT TO THINK OF IT 
THAT WAY, BUT WE NEED TO THINK OF -- AS SKIP WAS SUGGESTING, THE DIFFERENCE 
OF PROFILES OF THESE INDIVIDUALS AND THE SKILLS AND ABILITIES THAT THEY BRING 
TO COME -- WHEN THEY COME TO OUR ADULT EDUCATION PROGRAMS, WHEN WE BEGIN 
THINKING ABOUT THEM, THAT INSTRUCTIONAL PLANNING. 

>> AND I'LL STOP AT THAT POINT BECAUSE THERE'S --  

Brett:>> O GREAT. LET’S GO TO DAPHNE.  

Daphne:>> SURE, THANKS. I THINK WHAT I'LL DO IS I'LL FOCUS MORE ON THE 
SPECIFIC CHALLENGES THAT WE FOUND WITH OUR STUDENTS WHO ARE READING AT THE 
3rd TO 5th GRADE LEVELS. 

THEY HAD CHALLENGES IN ALL KINDS OF READING AREAS, BUT THE THREE THAT REALLY 
STOOD OUT THE MOST WERE IN THE AREAS OF BEING ABLE TO SOUND OUT WORDS THAT 
THEY HAD NEVER SEEN BEFORE, UNDERSTANDING WORDS AND ORAL VOCABULARY, SO 
UNDERSTANDING WORDS THAT ARE SPOKEN OUT LOUD TO THEM, AND THEN IN FLUENCY, 
WHETHER IT'S FLUENCY OF READING WORDS THAT THEY ALREADY KNEW, WORDS THAT THEY 
MIGHT NEED TO SOUND OUT, OR ACTUAL SENTENCES. 

AND SO IT WOULD SEEM THAT, WELL, OF COURSE, A TEACHER OF THESE LEARNERS NEEDS 
TO FOCUS ON ALL THE ASPECTS OF READING, THAT IT MAY BE ESPECIALLY APPROPRIATE 
TO FOCUS A LITTLE BIT MORE ON DECODING, FLUENCY, AND VOCABULARY FOR THIS 
GROUP. 

ALSO, YOU KNOW, ATTENDANCE AS BIG ISSUE FOR OUR STUDENTS. IT CAN BE VERY 
DIFFICULT FOR THEM TO COME TO CLASSES, AS WE ALL KNOW, BUT ONE THINGS I WOULD 
LIKE TO NOTE IS WHAT I SAW AS A PARTICULAR STRENGTH, WAS THE MOTIVATION 
STUDENTS HAD TO COME TO OUR CLASSES. 



WE MET FOUR TIMES A WEEK FOR TWO HOURS EACH CLASS, AND WE -- BY THE TIME WE 
WERE DONE, WE ACTUALLY HAD A WHOLE GROUP OF STUDENTS THAT MADE IT THROUGH FOR 
AN AVERAGE OF 94 HOURS, AND TO ME, THAT REALLY SPEAKS TO THE STRENGTHS, BUT 
SOME OF THE STUDENTS -- THAT SOME OF THE STUDENTS HAVE IN TERMS OF FIGURING 
OUT A WAY TO GET TO CLASS TO WORK ON SOMETHING AS IMPORTANT AS READING. 

Brett:>> OKAY. 

FOR THIS ONE, LET'S START WITH SKIP AND WHAT I'D LIKE TO DO IS HAVE YOU SPEAK 
A BIT ABOUT WHAT SOME OF THE CHALLENGES FACING RESEARCHERS WHEN CONSIDERING 
HOW TO DEVELOP INTERVENTIONS IN AN ADULT BASIC OR SECONDARY EDUCATION 
CONTEXT. 

SKIP? 

Charles (Skip):>> OKAY, THANKS. 

WELL, THERE'S A NUMBER OF CHALLENGES AND WE'LL KIND OF DIVIDE THEM UP HERE, 
BUT ONE OF THE CHALLENGES IS THAT THERE ISN'T VERY MUCH RESEARCH ON THE 
READING SKILLS OF THIS POPULATION. 

AND SO WHEN YOU'RE TRYING TO DEVELOP AN INTERVENTION, THAT'S A PROBLEM 
BECAUSE YOU DON'T HAVE THE INFORMATION YOU NEED TO KNOW EXACTLY WHAT TO 
TARGET. 

WE DID KNOW WE WERE TARGETING DECODING SKILLS, BUT EVEN THERE, THERE'S A LOT 
OF VARIATION. ADULTS IN THIS POPULATION TEND TO HAVE BETTER WORD RECOGNITION 
SKILLS THAN THEY DO DECODING SKILLS. THEY CAN READ A LOT OF SIGHT WORDS BUT 
CAN'T DECODE THE WORDS. 

BECAUSE OF THAT, WE STARTED OUT WITH A SERIES OF SMALL DESIGN STUDIES TO TRY 
TO FIGURE OUT WHAT THINGS WOULD WORK BEST. ANOTHER CHALLENGE IS THE EXTREME 
DIVERSITY OF THE GROUP. I THINK WE ALREADY MENTIONED THIS AS WE TALKED ABOUT 
OUR POPULATIONS, BUT AGAIN, THAT'S A PROBLEM WHEN YOU'RE DESIGNING AN 
INTERVENTION BECAUSE YOU HAVE TO PROVIDE SUFFICIENT COMMON INSTRUCTION FOR 
THE CLASS TO MOVE FORWARD, BUT AT THE SAME TIME, HAVE WAYS OF DIFFERENTIATING 
FOR INDIVIDUALS WHO HAVE DIFFERENT SETS OF SKILLS. 

Brett:>> OKAY, LET'S TRANSITION AND GIVE DAPHNE A CHANCE.  

Daphne:>> THANKS. 

YES, I'LL QUICKLY TOUCH UPON TWO ISSUES THAT, OF COURSE, ARE VERY FAMILIAR TO 
OUR ADULT LITERACY PRACTITIONERS. 

ONE IS THE WHOLE NOTION OF SPACE AND AS ADULT LITERACY PRACTITIONERS STRUGGLE 
WITH FINDING SPACE FOR THEIR CLASSES, FOR ONE-ON-ONE COUNSELING, FOR MAYBE 
LIBRARY SPACE, KITCHEN SPACE, ETCETERA. 

IT'S VERY HARD WHEN A RESEARCHER WANTS TO COME IN AND THEN DEVOTE A SPACE, AN 
ALLOCATED SPACE TO A CLASS A RESEARCH CLASS OR TO TESTING AND SO FORTH. 

THEN THE OTHER ISSUE HAS TO DO ONCE AGAIN WITH ATTENDANCE ISSUES. 



 

JUST AS IT'S DIFFICULT FOR TEACHER AND THE LEARNER TO MOVE FORWARD WHEN 
LEARNERS ARE ABSENT, QUITE FREQUENTLY IT ALSO CREATES A LOT OF HAVOC FOR THE 
RESEARCHER WHO REALLY NEEDS THE DATA TO BE COLLECTED IN A CONSISTENT MANNER. 
SO I THINK THAT THOSE ARE TWO ISSUES THAT ARE OF NO SURPRISE TO OUR ADULT 
LITERACY PRACTITIONERS, BUT ALSO AFFECT RESEARCHERS.  

Brett:>> AND WHAT I'D LIKE TO DO IS ALSO GIVE DARYL A CHANCE TO REPLY TO 
THAT. 

Daryl:>> CLEARLY, THE POINTS THAT SKIP AND DAPHNE HAVE RAISED ARE CENTRAL TO 
OUR WORK AS WELL. WHAT I'D ADD IS THE DIVERSITY OF THE GOALS THAT THE 
LEARNERS BRING. 

AS WE REFLECT ON THE PROFILES THAT I OFFERED PREVIOUSLY, THEY'RE ATTENDING 
FOR A VARIETY OF PURPOSES, MAYBE IT'S TO IMPROVE LITERACY FOR WORK-RELATED, 
MAYBE IT'S TO COMPLETE THAT HIGH SCHOOL DIPLOMA, MAYBE IT'S TO BE ABLE TO 
SUPPORT A FAMILY MEMBER, HELPING A CHILD WITH HOMEWORK, FOR EXAMPLE, OR JUST 
BEING ABLE TO READ TO A YOUNGSTER, AND SO IF WE'RE TRYING TO CRAFT 
INTERVENTIONS THAT SPEAK TO THE VARIETY OF GOALS, IN A SENSE, WE'RE IMPOSING 
OUR GOAL ON THE LEARNER AND THAT'S GOING TO CREATE SOME DIFFICULTY AND I SEE 
THAT AS DAPHNE IS REFERRING TO ATTENDANCE ISSUES. 

WE WANT TO BE SURE WE CAN GET AS CLOSE OF A MATCH AS POSSIBLE, BECAUSE WE 
HAVE A PROTOCOL THAT WE WANT TO FOLLOW. WE WANT LEARNERS TO COME, AS YOU 
SAID, FOUR DAYS A WEEK, TWO HOURS A DAY, AND THAT'S WHAT WE NEED TO TEST THE 
EFFICACY OF OUR INTERVENTIONS. 

SO, YOU KNOW, WE'VE GOT TO SELL THIS IDEA AS WELL TO THOSE PARTICIPANTS TO BE 
SUCCESSFUL. 

Brett:>> GREAT. 

THEN WHAT I'D LIKE TO DO AT THIS POINT, I THINK, IS ASK EACH OF YOU TO 
DESCRIBE THE GOALS FOR YOUR INTERVENTIONS AND DISCUSS THE OUTCOMES FROM THE 
INTERVENTION WORK AND OTHER AND NAL SEES THAT YOU MIGHT HAVE BEEN CONDUCTING 
WITHIN THE SCOPE OF THE BROADER PROJECT. 

SO FOR INSTANCE, HAVING COMPLETED THE STUDY, WHAT WERE THE SUCCESSES AND 
CHALLENGES THAT MIGHT INFORM HOW WE THINK ABOUT GOALS FOR FUTURE 
INTERVENTIONS, AND SO WITH THAT, I THINK I'D LIKE TO START WITH DAPHNE. 

Daphne:>> THANK YOU. 

AS I ALREADY MENTIONED, WE WERE FOCUSING ON DIFFERENT INSTRUCTIONAL 
APPROACHES. OUR CLASSES MET TWO HOURS EVERY DAY MONDAY THROUGH THURSDAY FOR 
ABOUT -- FOR AN OPPORTUNITY OF ABOUT 100 HOURS. 

WE OFFERED CLASSES ON DECODING AND FLUENCY, ON DECODING COMPREHENSION AND 
FLUENCY, EXTENSIVE READING, DECODING COMPREHENSION FLUENCY AND EXTENSIVE 
READING AND I'LL EXPLAIN THAT IN DETAIL IN A MOMENT. 



ALL OF OUR APPROACHES EXCEPT FOR THE EXTENSIVE READING WERE VERY EXPLICITLY 
TAUGHT WITH A SCRIPT SO THE TEACHER BASICALLY KNEW EXACTLY WHAT TO SAY, WHEN 
TO SAY, HOW TO SAY IT, AND WHAT TO COVER EACH DAY. THE EXTENSIVE READING 
APPROACH DID NOT HAVE THAT KIND OF SCRIPT. IT WAS MORE WHAT'S CALLED IMPLICIT 
LEARNING OR TEACHING. 

IN THE DECODING, THE STUDENTS THAT RECEIVED DECODING, THEY WORKED ON LEARNING 
ABOUT LETTER SOUND, COMBINATIONS, WORD ENDINGS, IRREGULAR WORDS, READING 
STORIES WITH WORDS THAT THEY ALREADY KNEW. THE STUDENTS THEN FOCUSED A LOT ON 
COMPREHENSION, WHEN THEY GOT WAS BACKGROUND INFORMATION, VOCABULARY, LEARNING 
HOW TO TAKE INFORMATION FROM A PARAGRAPH AND DO SOMETHING WITH IT, SO FOR 
EXAMPLE, HOW TO USE ANALOGIES, HOW TO UNDERSTAND DIRECTIONS, WHAT TO DO WITH 
CONTRADICTIONS AND THINGS LIKE THAT. 

STUDENTS THAT RECEIVED THE FLUENCY ASPECT, THEY WORKED ON -- THEY RECEIVED A 
PASSAGE WHICH THEY READ ALOUD TO THEIR TEACHER AND THEN THEY WOULD GO BACK 
AND WORK ON IT PRIVATELY UNTIL THEY COULD READ IT 40% FASTER THAN WHAT THEY 
COULD DO THE FIRST TIME AND OF COURSE WITH ACCURACY. 

AND FINALLY IN THE EXTENSIVE READING APPROACH, THE STUDENTS HAD A LARGE 
LIBRARY OF BOOKS, HIGH INTEREST, LOW VOCABULARY BOOKS, WHICH BASICALLY MEANS 
BOOKS THAT ARE RETENTIVE LEVELS THAT THEY CAN READ BUT WOULD ALSO BE 
APPROPRIATE FOR ADULTS, THAT WE WOULD ALL BE INTERESTED IN READING. 

THEY SPENT A LOT OF TIME IN SILENT SUSTAINED READING WHERE THEY READ SILENTLY 
TO THEMSELVES THE BOOKS THAT THEY HAD CHOSEN AND THERE WAS ALSO A READ ALOUD 
ACTIVITY WHERE THE TEACHER READ OUT LOUD A BOOK WHILE THE STUDENTS FOLLOWED 
IN THEIR OWN COPY AND IT WAS TYPICALLY A BOOK THAT THE STUDENTS COULD NOT 
HAVE READ ON THEIR OWN AND THERE WAS A LOT OF BOOK DISCUSSION. 

SO WHAT WE FOUND AT THE END OF OUR STUDY WAS, WE DID A WHOLE SERIES OF 
DIFFERENT KINDS OF ANALYSES AND IN THE FIRST ANALYSIS, WHAT WE DID WAS PUT 
EVERYBODY, ALL THE DATA IN ONE BIG ANALYSIS WITHOUT REGARD TO APPROACH. 

WHAT WE WANTED TO SEE WAS DO ADULTS IMPROVE IN GENERAL WHO ARE READING AT 
THIS GRADE LEVEL, AND WE FOUND THAT THEY MADE SOME GAINS, MAYBE SMALLER THAN 
WE WOULD HAVE HOPED FOR, BUT THEY DID MAKE GAINS IN THE AREAS OF WORD READING  
OF SOUNDING OUT NONSENSE WORDS OR WORDS THAT ARE NOT REAL WORDS, PASSAGE 
COMPREHENSION AND FLUENCY. SO THEY MADE SOME GAINS IN THOSE AREAS. WE ALSO 
WANTED TO LOOK AT WHAT WERE THE DIFFERENCES IN TERMS OF GAINS FOR STUDENTS 
FOR WHOM ENGLISH WAS THEIR SECOND LANGUAGE VERSUS FOR WHOM THEY WERE NATIVE 
SPEAKERS, ONCE AGAIN WITHOUT REGARD TO APPROACH, AND WE FOUND ONE DIFFERENCE 
WAS THAT THE NONNATIVE SPEAKERS MADE A LITTLE BIT MORE GAIN ON THEIR ABILITY 
TO SOUND OUT WORDS. 

WHEN WE LOOKED AT INSTRUCTIONAL APPROACH TO SEE IF THAT MADE A DIFFERENCE, WE 
WERE SURPRISED TO FINE THAT IT -- FIND THAT IT DID NOT. 

AND SO WHAT THAT TELLS US IS THAT BASICALLY, THE TAKE-HOME MESSAGE IS, YES, 
ADULTS CAN LEARN TO IMPROVE THEIR READING SKILLS, BUT WE STILL HAVE TO DO A 
LOT MORE RESEARCH TO REALLY FIGURE OUT WHAT IS THE BEST APPROACH TO USE. 



Brett:>> GREAT. 

AND LET'S GO TO DARYL.  

Daryl:>> OKAY. 

SO WHEN WE LOOKED AT OUR GROUPS OF LEARNERS, AND THIS WOULD BE LEARNERS IN 
LEVELS 3 THROUGH 6, PARTICIPATING IN OUR INTERVENTION, OVERALL, WE DID NOT 
DEMONSTRATE THE EFFICACY OF OUR INTERVENTION, SO THAT WAS A MAJOR 
DISAPPOINTMENT. 

WE SAW INDIVIDUAL LEARNERS WHO BENEFITTED, AND I WAS REALLY QUITE ASTOUNDED 
BECAUSE IT JUST LOOKED LIKE WE SHOULD BE ABLE TO KNOCK THE SOCKS OFF OF ANY 
OF OUR MEASURES BECAUSE I THOUGHT THE QUALITY OF THE INSTRUCTION AND THE 
EXPLICITNESS AND SO ON, BUT IT CAME DOWN TO LOOKING AT THE DOSAGE, AND I WILL 
CAST THAT IN TWO WAYS. 

ONE WOULD BE THE INDIVIDUAL PARTICIPANT IN THE INSTRUCTION WAS MUCH LESS THAN 
WHAT WE WOULD WANT TO BE ABLE TO SEE EFFECTS. THAT IS, 26 HOURS DOESN'T GET 
YOU AN EFFECT. SO ON THE INDIVIDUAL LEVEL, INDIVIDUALS WERE NOT PARTICIPATING 
LONG ENOUGH, AND THEN THE OTHER SIDE OF THE DOSAGE IS ALSO PROGRAMMATIC. THAT 
IS, IF OUR PROGRAMS OFFER CLASSES ON A VERY LIMITED BASIS FOR ONLY SO MANY 
WEEKS AT A TIME, SPECIFIED HOURS OF THE DAY, IN A SENSE, WE'RE REDUCING THE 
OPPORTUNITIES, THE LEARNING OPPORTUNITIES FOR OUR ADULT EDUCATION 
PARTICIPANTS, AND THUS, THAT REDUCES THE DOSAGE THAT THEY COULD EVENTUALLY 
RECEIVE AS WELL. 

WE LOOKED AT INTERVENTIONS FROM THIS COGNITIVE STRATEGY MODEL ON WORD 
ANALYSIS. WE LOOKED AT FLUENCY, AND WE LOOKED AT TWO STRATEGIES TO IMPROVE 
READING COMPREHENSION. AGAIN, IT WAS KIND OF THAT, WE KNEW THOSE 
INTERVENTIONS ARE EFFECTIVE IN MORE TRADITIONAL SCHOOL SETTINGS LIKE IN HIGH 
SCHOOL, SO WE THOUGHT, WELL, HERE -- WE THOUGHT, WELL, HERE WE KNOW THEY WILL 
WORK BUT APPARENTLY NOT IN THIS SETTING, NOT WITH THESE CIRCUMSTANCES ANYWAY. 

SO THAT'S KIND OF THE SHORT STORY. 

IF I WAS GOING TO OFFER THE INSTRUCTORS A BIT OF ADVICE, I'D EMPHASIZE THE 
NEED FOR FLUENCY, NOT AS THE FLUENCY AS A READING COMPONENT, BUT THAT THE 
LEARNERS BECOME FLUENT, IF THAT'S IN DECODING, IN WORD ANALYSIS, IF THAT'S 
ABOUT THE PHONEMIC AWARENESS, IF THAT'S ABOUT USING A COMPREHENSION STRATEGY, 
KNOW THE STEPS AND BE SURE YOU'RE FLUENT IN THE SKILLS ASSOCIATED WITH THOSE 
READING COMPONENTS. I THINK THAT'S WHERE I PUT MY MONEY THESE DAYS. 

Brett:>> OKAY. 

AND WHAT I'D LIKE TO DO NOW IS GIVE SKIP A CHANCE.  

Charles (Skip):>> THANK YOU. 

WELL, OUR PROJECT FOCUSED ON DEVELOPING A CURRICULUM FOR TEACHING DECODING 
SPECIFICALLY DESIGNED FOR USE WITH ADULTS. IT’S A HIGHLY STRUCTURED PROGRAM 
AND IT'S DESIGNED TO BE USED AS PART OF A FULL BALANCED READING INSTRUCTION 



PROGRAM, SO TEACHERS USED THE -- ALL THE INSTRUCTION WAS DONE BY REGULAR 
ADULT LITERACY INSTRUCTORS IN THEIR CLASSES, IN CLASSES FOR LOW INTERMEDIATE 
ADULT BASIC ED STUDENTS. 

BASICALLY 4th TO 7th GRADE READING COMPREHENSION LEVEL. IT WAS DESIGNED TO BE 
USED IN COMBINATION WITH OTHER INSTRUCTION THEY WOULD PROVIDE ON 
COMPREHENSION AND VOCABULARY DEVELOPMENT AND SO FORTH. SO IT'S A DECODING 
CURRICULUM. AND BY THE WAY, THE MATERIALS ARE GOING TO BE AVAILABLE ON NIFL'S 
LINCS WEBSITE VERY SHORTLY FREE OF CHARGE FOR ANYONE TO USE WHO WOULD LIKE TO 
DO SO. 

THE THEORETICAL FRAMEWORK FOR THE CURRICULUM WAS BASED ON DICK VANESKI'S 
WORK, HE WAS THE ORIGINAL PRINCIPAL INVESTIGATOR ON THE PROJECT AND THAT 
APPROACH EMPHASIZING ON UNDERSTANDING THE PHONOLOGICAL AND MORPHOLOGICAL 
CHARACTERISTICS OF THE ENGLISH LANGUAGE. 

BRIEFLY, ENGLISH WORDS ARE SPELLED THE WAY THEY ARE FOR A NUMBER OF REASONS. 
FIRST OF ALL, THERE'S LETTER SOUND ASSOCIATION SO THAT'S THE ALPHABETIC LEVEL 
AND SECONDLY THERE'S A PATTERN LEVEL BECAUSE WE HAVE WORDS LIKE WHEN YOU ADD 
E TO THE END, THE VOWEL CHANGES TO A LONG VOWEL, SO WE HAVE PATTERNS, AND THE 
THIRD SOURCE OF SPELLING IS MEANING. FOR EXAMPLE, SIMPLY THE E-D MEANS PAST 
TENSE EVEN THOUGH IT IS PRONOUNCED DIFFERENTLY IN DIFFERENT WORDS, AND THE 
SAME GOES FOR LARGE MULTISYLLABIC WORDS WHERE THE SPELLING VERY MUCH  
INFLUENCED BUY MEANING COMPONENTS. 

WE CALL THE CURRICULUM MAKING SENSE OF READING DECODING AND SPELLING BECAUSE 
WE WANTED THE ADULT LEARNERS TO UNDERSTAND THE WAY WORDS WERE SPELLED AND 
WHAT THEY HAD TO DO TO DECODE THEM MADE SOME SENSE, AND SO WE TAUGHT THEM 
SYSTEMATICALLY THE MOST COMMON AND USEFUL PATTERNS IN ENGLISH TO HELP THEM TO 
DECODE WORDS. WE TAUGHT DECODING IN COMBINATION WITH SPELLING BECAUSE IT’S 
THE SAME KNOWLEDGE BASE. YOU HAVE TO LEARN THE SAME THINGS AND ADULT LEARNERS 
WE FOUND IN OUR DESIGN STUDIES ARE INTERESTED IN LEARNING HOW TO SPELL WORDS. 

THEY RECOGNIZE SOMETIMES MORE CLEARLY THAT THEIR SPELLING PROBLEMS THAN THEIR 
DECODING PROBLEMS AND SO THEY WANT TO LEARN SPELLING AND WE TAUGHT THE TWO 
THINGS IN COMBINATION. SO OUR REAL GOAL WAS TO  IMPROVE THE LEARNERS' 
READING. WE STARTED WITH MULTISYLLABLE WORDS -- SYLLABIC WORDS. THEY DO A 
COUPLE OF THINGS. FIRST OF ALL, THEY FORCE STUDENTS TO USE THEIR NEW DECODING 
SKILLS TO FIGURE OUT HOW TO PRONOUNCE INDIVIDUAL SYLLABLES, WHICH ARE NOT 
REAL WORDS. 

AND SECONDLY, THEY MAKE THE CURRICULUM MORE ADULT AND MAKE IT EASIER FOR THE 
LEARNERS TO APPLY IT WHEN THEY GO TO READ OTHER MATERIALS. ALONG WITH 
FOCUSING ON MULTISYLLABIC WORDS, WE TAUGHT STUDENTS THE META COGNITIVE 
STRATEGY FOR APPROACHING THE MULTISYLLABIC WORDS SO IT LET THEM TAKE WHAT 
THEY WERE LEARNING IN THE CURRICULUM AND APPLY IT IN A SYSTEMATIC AND 
STRATEGIC WAY WHEN THEY WERE READING OTHER MATERIALS. IN ADDITION, WE 
PROVIDED SOME FLUENCY PRACTICE, NOT NEARLY ENOUGH. WE EXPECTED THAT THE 
TEACHERS WOULD CONTINUE TO PROVIDE ADDITIONAL FLUENCY PRACTICE BEYOND THE 
CURRICULUM, BUT WE GOT THEM STARTED ON IT. AND THE CURRICULUM HAS 30 LESSONS, 



HIGHLY SCRIPTED. THEY HAVE PROGRESS ASSESSMENTS, PROGRESS MONITORING 
ASSESSMENTS BUILT IN SO TEACHERS CAN RETEACH IF NECESSARY. 

AS I SAID, WE DID THE RESEARCH IN REGULAR ADULT READING CLASSES WITH THE 
REGULAR INSTRUCTORS PROVIDING ALL INSTRUCTION. WE WANTED TO DEVELOP SOMETHING 
AND TEST IT THAT WOULD WORK IN REAL SETTINGS. WE DID HAVE MODEST POSITIVE 
RESULTS. WE FOUND STATISTICALLY SIGNIFICANT AND EDUCATIONALLY SIGNIFICANT 
GAINS ON A MEASURE OF WORD DECODING SKILLS OVERALL BETWEEN THE TREATMENT AND 
CONTROL GROUPS. WE DID NOT GET STATISTICALLY SIGNIFICANT DIFFERENCES ON WORD 
RECOGNITION OR FLUENCY OR VOCABULARY OR COMPREHENSION. HOWEVER, ON THE 
DECODING WORK AND COGNITION AND SPELLING MEASURES, ALL THE DIFFERENCES DID 
FAVOR THE TREATMENT GROUP. THE EFFECTS WERE SOMEWHAT DIFFERENT FOR THE NATIVE 
SPEAKERS AND THE NONNATIVE SPEAKERS. 

THEY HAD A -- THE TREATMENT HAD A RELATIVE GREATER EFFECT FOR STUDENTS WHO 
WERE NATIVE SPEAKERS ON WORD RECOGNITION SKILLS. SO WE HAVEN'T INTERPRETED 
EXACTLY WHAT THAT MEANS. WE HAVE OUR IDEAS ABOUT IT, BUT WE CAN'T REALLY 
FIGURE THEM OUT QUITE. 

ANOTHER MESSAGE WHICH IS SIMILAR TO WHAT DAPHNE SAID, ANOTHER MESSAGE BESIDES 
THE DIFFERENCE BETWEEN TREATMENT AND CONTROL, OVER MESSAGE IS THAT OVERALL 
WHEN YOU COMBINE ALL THE STUDENTS, WHETHER IN TREATMENT OR CONTROL, THEY DID 
GAIN. THEY MADE SIGNIFICANT GAINS IN NEARLY ALL THE MEASURES THAT WE USED, 
AND THIS IS WITH ONLY 60 HOURS AVERAGE OF INSTRUCTION BETWEEN PRETEST AND 
POST TEST. SO THEY DO MAKE PROGRESS, BUT WE NEED TO LEARN A LOT MORE ABOUT 
HOW TO DESIGN INSTRUCTION THAT'S SPECIFICALLY ADAPTED FOR THESE STUDENTS. SO 
WE NEED TO CONTINUE WORKING ON THAT. 

ANOTHER ISSUE IS THAT THE NONNATIVE AND NATIVE SPEAKERS MADE DIFFERENT GAINS. 
OVERALL WHEN YOU COMBINE THEM, THE NONNATIVE SPEAKERS MADE SUBSTANTIALLY 
LARGER GAINS THAN THE NATIVE LEARNERS ON DECODING WORD RECOGNITION. SO THIS 
MAY BE RELATED TO THE FACT THAT THEY'RE NATIVE SPEAKERS, ALREADY IN SCHOOL IN 
ENGLISH READING CLASSES FOR 12 YEARS, MOST OF THEM, AND THEY STILL DIDN'T 
LEARN TO READ, SO MANY OF THEM HAVE LEARNING DISABILITIES THAT ARE 
INTERFERING WITH THEIR DEVELOPMENT OF READING SKILLS. NONNATIVE SPEAKERS, 
MANY OF THEM HAVE DIFFICULTY BECAUSE THEY DON'T HAVE THE BACKGROUND OR THE 
LANGUAGE SKILLS TO DO IT, SO THEY'RE DIFFERENT POPULATIONS AND WE NEED TO DO 
MORE. WE DIDN'T SOLVE THIS PROBLEM, BUT WE NEED TO DO MORE TO DIFFERENTIATE 
INSTRUCTION AMONG DIFFERENT LEARNERS IN GENERAL BUT IN PARTICULAR BETWEEN 
THOSE WHO ARE NATIVE SPEAKERS OF ENGLISH AND THOSE WHO ARE NOT.  

Brett:>> GREAT. 

ALL RIGHT. 

MY SENSE IS THEN IN THE RESEARCH COMMUNITY, WE OFTENTIMES, OR MAYBE SOMETIMES 
GET THE OPPORTUNITY TO DISCUSS KEY ISSUES AND KIND OF NEXT STEPS IN MOVING 
FORWARD AND MY SENSE HAS BEEN THAT THIS OCCURS FAR LESS WHEN WE'RE TALKING 
WITH PRACTITIONERS AND HAVING DISCUSSIONS WITH THEM, SO I WANTED TO GIVE EACH 
OF YOU AN OPPORTUNITY TO DISCUSS WHAT YOU SEE AS SOME OF THE KEY ISSUES A 



CHALLENGES THAT THE FIELD NEEDS TO TACKLE IN THE COMING YEARS, AND KIND OF 
WITH THAT IN MIND, WHAT I THOUGHT I'D DO IS HAVE DARYL START THIS TIME. 

DARYL? 

Daryl:>> SO KEY ISSUES. 

I BELIEVE WE HAVE ENOUGH EMERGING DATA TO SUGGEST THAT THE CHILD MODEL, THAT 
THE CHILDREN READING ACQUISITION MODEL ISN'T PARALLEL FOR ADULTS, THAT WE SEE 
ADULTS HAVING A DIFFERENT PATTERN OF READING ACQUISITION, AND BRIEFLY, ONE 
DIFFERENCE WOULD BE THAT WHEN WE LOOK AT CHILDREN, ABOUT THE 3rd OR 4th 
GRADE, THEY HAVE LESS RELIANCE ON THAT DECODING. 

THEY HAVE A SIGHT VOCABULARY THAT HELPS THEM READ AND THEY MAKE THE 
CONNECTION WITH LANGUAGE AND LANGUAGE SUPPORTS THEIR READING DEVELOPMENT AND 
COMPREHENSION. AND WE DIDN'T SEE THAT SHIFT IN OUR ADULT LEARNERS, AND I 
THINK IT'S THE POINT WHERE WE DON'T -- THE FLUENCY QUESTION COMES UP.  THAT 
THEY DON'T -- THEY AREN'T PARTICULARLY FLUENT IN THE WORD ANALYSIS, IN THE 
SIGHT WORD, EVEN READING PROSE IN A FLUENT MANNER  NOR FLUENT IN 
COMPREHENSION STRATEGY, SO I THINK THAT'S SOMETHING TO PAY ATTENTION TO. 

THE IMPLICATION OF THAT FOR OUR ASSESSMENTS ARE, THE PLACEMENT TESTS WE USE, 
THEY DON'T INFORM INSTRUCTION AND IT SEEMS TO BE THAT'S WHERE OUR RELIANCE IS 
ON A TABE, ON A CASAS, ON AN ABLE AND THAT DOESN'T GIVE US SUFFICIENT 
INFORMATION FOR INSTRUCTIONAL PLANNING, SO WE'RE IN THIS CONUNDRUM OF NEEDING 
TO DO MORE SPECIFIC DIAGNOSTIC ASSESSMENT, IF YOU WILL, FOR THESE LEARNERS. 

AND AS SKIP MENTIONED EARLIER, WE HAVE A LIMITED POOL OF VALIDATED 
INTERVENTIONS FOR THIS POPULATION. SO WHAT DO I GO TO THE SHELF TO USE WITH 
THESE LEARNERS IS GOING TO BE VERY LIMITED. THE IMPLICATION BEING, WE NEED TO 
BE -- OR MY ASSUMPTION IS THEN THAT WE NEED TO BE VERY EXPLICIT AT WHAT WE 
USE FOR OUR INTERVENTIONS. WE USE FREQUENT PROGRESS MONITORING MEASURES, WE 
REMEMBER THE DIVERSITY OF THIS POPULATION THAT WE TALKED ABOUT AT THE VERY 
BEGINNING AS DIVERSE IN GOALS, DIVERSE IN ABILITIES WITH MULTIPLE PROFILES OF 
LEARNERS AS WELL. 

WE DON'T KNOW WHAT -- HOW MUCH GAIN A LEARNER NEEDS TO MAKE TO HAVE A 
PRACTICAL DIFFERENCE IN HIS OR HER LIFE OR, I DON'T BELIEVE WE DO. SO TO 
DEMONSTRATE GAINS ON A TEST TO MOVE FROM ONE LEVEL TO THE NEXT, FINE, THAT'S 
ADMINISTRATIVE, BUT, YOU KNOW, WHAT DOES IT MEAN TO THAT PERSON IN REAL LIFE? 
THAT’S A QUESTION. WE DON'T HAVE A LEARNING TRAJECTORY FOR THESE ADULTS. 

WE KNOW WHAT READING ACQUISITION LOOKS LIKE FOR FIRST GRADERS, 2nd GRADERS. 
WE KNOW HOW MANY WORDS THEY CAN LEARN PER WEEK AND WE KNOW WHAT TO EXPECT. WE 
DON'T HAVE THAT TRAJECTORY FOR THESE LEARNERS, SO I THINK IT'S DIFFICULT FOR 
US TO HAVE GOOD PERSPECTIVES ON APPROPRIATE INTERVENTIONS FOR THESE LEARNERS, 
AND THEN ALSO, THEN MATCHING THOSE INTERVENTIONS WITH ASSESSMENTS THAT WILL 
BE SENSITIVE TO CHANGE. OUR PLACEMENT TESTS ARE NOT SENSITIVE TO CHANGE. 

I'LL STOP.  

 



Brett:>> WHY DON'T WE MOVE TO DAPHNE. 

Daphne:>> SURE. 

I WANT TO PIGGY BACK OFF OF ONE OF DARYL'S STATEMENTS, WHICH WAS ABOUT THE 
WHOLE NOTION OF WHAT DOES IT MEAN WHEN WE MOVE GRADE LEVEL CONCEPT, A GRADE 
LEVEL WITH OUR STUDENTS, AND I ABSOLUTELY AGREE. 

WHAT DOES IT MEAN MOVING A STUDENT FROM A 4th GRADE LEVEL TO 5th GRADE LEVEL 
IN TERMS OF THEIR ACTUAL PRACTICAL DAY-TO-DAY ACTIVITIES? AND NOT ONLY THAT, 
BUT THE WHOLE NOTION OF GRADE LEVEL IS BASED ON WHAT WE KNOW ABOUT CHILDREN 
AND I THINK WE'RE ALL FINDING THAT THE MODELS THAT WE KNOW ABOUT BASED ON 
CHILDREN DON'T NECESSARILY WORK AS WELL AS WE THINK THEY SHOULD WITH THE 
ADULTS, AND SO SHOULD WE EVEN BE USING THE GRADE LEVEL CONCEPT. BUT MOVING ON 
FROM THERE, I GUESS I HAVE THREE POINTS I WANT TO FOCUS ON. 

ONE IS THAT I THINK IT'S CLEAR THAT ADULTS WHO ATTEND ADULT LITERACY PROGRAMS 
CAN IMPROVE THEIR READING SKILLS. THE KEY IS THAT WE REALLY HAVEN'T FIGURED 
OUT YET WHAT IS THE BEST APPROACH TO USE WITH THE ADULTS, AND AS BOTH DARYL 
AND SKIP AND I HAVE MENTIONED, THERE'S GREAT DIVERSITY, AND SO IT MAY NOT BE 
ONE SIZE FITS ALL TYPE OF APPROACH. ALONG THAT -- AND IN ADDITION TO THAT, 
NOT ONLY DO WE HAVE TO FIGURE OUT WHAT IS THE BEST APPROACH, BUT THEY DON'T 
HAVE A LOT OF TIME. 

ADULTS DON'T HAVE A LOT OF TIME TO DEVOTE TO EDUCATIONAL NEEDS, AND SO HOW DO 
-- NOT ONLY DO WE NEED THE RIGHT APPROACH, BUT THE RIGHT APPROACH IN VERY 
LITTLE TIME THAT THE STUDENTS HAVE TO BE IN THE CLASSROOM. 

AND THEN THIRDLY, I THINK SOMETHING THAT PRACTITIONERS AND RESEARCHERS CAN 
REALLY WORK TOGETHER ON IS TO FIGURE OUT WHAT IS THE BEST -- WHAT SHOULD WE 
BE DOING WHEN THE STUDENT CAN'T ATTEND CLASS OR JUST ISN'T IN CLASS FOR 
WHATEVER REASON. IS THERE STUFF THAT WE CAN HELP THEM DO, WHETHER IT'S A WORK 
BOOK THEY TAKE HOME, WHETHER IT'S A BOOK TO READ THAT THEY TAKE HOME AND USE 
PAPER, WHETHER IT'S SOMETHING ONLINE THAT THEY ACCESS, BUT HOW CAN THEY 
INDEPENDENTLY CONTINUE WORKING ON SKILLS SO THAT THEY'RE NOT SO DEPENDENT ON 
THE CLASSROOM SITUATION, AND THAT THEY BECOME MORE LIFE-LONG LEARNERS WHICH I 
THINK SHOULD BE THE ULTIMATE GOAL OF WHAT WE'RE DOING IN ADULT LITERACY 
PROGRAMS. 

Brett:>> AND SKIP? 

Charles (Skip):>> THOSE ARE BOTH WONDERFUL COMMENTS, AND AGAIN, I CAN 
PIGGYBACK ON WHAT DAPHNE AND DARYL HAVE SAID. 

PARTICULARLY WITH REGARD TO THE ISSUE OF THE INSTRUCTIONAL TIME THAT'S 
AVAILABLE, AND WE SET OUT TO DESIGN A CURRICULUM THAT WOULD WORK FOR ADULTS 
TO TEACH DECODING AND WE HAD AT LEAST SOME MODEST SUCCESS, THOUGH NOT NEARLY 
WHAT WE HOPED TO HAVE, BUT AT LEAST SOME MODEST SUCCESS WITH IT. 

 



BUT WE DIDN'T SEE ANY CARRYOVER TO READING COMPREHENSION, SO NOW WHY IS THAT? 
IS THAT BECAUSE THERE WASN'T ENOUGH TIME? 

WE DIDN'T DEVELOP THE FLUENCY AS DARYL MENTIONED IN THAT THEY COULD FIGURE 
OUT THE WORDS BUT NOT FLUENTLY ENOUGH FOR IT TO AFFECT OUR COMPREHENSION, SO 
IT'S MORE TIME AND MORE PRACTICE? 

ANOTHER POSSIBILITY IS THAT THE CURRICULUM WASN'T SUFFICIENTLY INTEGRATED, SO 
WE PUT IN THESE COMPONENTS, THE STRATEGY TO HELP STUDENTS DECODE WORDS WHILE 
THEY WERE READING OTHER THINGS, WE ENCOURAGED FLUENCY PRACTICE, BUT MAYBE, 
YOU KNOW, WE DIDN'T TAKE ADVANTAGE OF SOME OF THE POSSIBILITIES FOR 
INTEGRATION THAT WE COULD HAVE. SO WE'RE TEACHING THE MULTISYLLABIC WORDS BUT 
WE DIDN'T TAKE THE OPPORTUNITY TO TEACH VOCABULARY AT THE SAME TIME. 

SO THAT MIGHT HAVE ENHANCED BOTH THE WORD RECOGNITION AND THE VOCABULARY 
LEARNING. SO PERHAPS BETTER INTEGRATION OF INSTRUCTION WOULD HELP AND THAT 
TAKES, AGAIN, A LOT MORE INSTRUCTION DEVELOPMENT. AND THEN THE THIRD THING IS 
JUST INDIVIDUAL VARIATION. YOU GUYS TALKED ABOUT BOTH. WE NEED TO DO A BETTER 
JOB OF ASSESSING THE NEEDS OF INDIVIDUAL STUDENTS AS THEY COME INTO THE 
PROGRAMS AND PERIODICALLY THROUGHOUT THEIR INSTRUCTION SO THAT WE CAN TARGET 
DECODING INSTRUCTION OR VOCABULARY INSTRUCTION TO THOSE WHO NEED IT THE MOST. 

Brett:>> OKAY. 

I WANT TO ACTUALLY FOLLOW-UP A LITTLE BIT ON A POINT THAT DAPHNE RAISED, THAT 
WHILE YOU GUYS WERE TALKING, I'M ALSO SCROLLING AND LOOKING AT QUESTIONS 
COMING IN ONLINE WHILE WE'RE TALKING, AND ONE OF THE SETS OF QUESTIONS THAT 
WE'RE SEEING COMING IN HAS TO DO ABOUT THIS ISSUE OF WHAT CAN STUDENTS DO, 
LEARNERS DO OUTSIDE OF THE CONTEXT OF A  CLASSROOM, GIVEN SOME OF THE 
CHALLENGES OF, YOU KNOW, THE AMOUNT OF TIME THAT WE NEED, LEARNING TIME WE 
NEED IN THE CLASSROOM. 

WHAT SORTS OF ACTIVITIES OR TECHNOLOGY OR OTHER RESOURCES MIGHT BE BEST OR 
POTENTIALLY EFFECTIVE FOR THESE LEARNERS OUTSIDE OF THE LEARNING CONTEXT, AND 
GIVEN THAT YOU MENTIONED IT IN YOURS I THOUGHT I WOULD START WITH YOU AND 
TRANSITION TO DARYL AND SKIP IF THEY HAVE ANY SUGGESTIONS.  

Daphne:>> TWO IDEAS POP IMMEDIATELY INTO MY MIND. 

ONE IS THAT IF -- EITHER YOU -- IF YOU HAVE LIBRARY IN YOUR CLASSROOM FULL OF 
THOSE HIGH INTEREST, LOW VOCABULARY BOOKS, I REALLY WOULD RECOMMEND HAVING 
STUDENTS TAKE THESE BOOKS HOME TO READ. 

PRACTICE IS REALLY IMPORTANT, AND SO THE MORE THEY READ TEXTS THAT THEY CAN 
READ, THE MORE -- FLUENT, THE MORE AUTOMATIC THEY ARE GOING TO BECOME, THEIR 
COMPREHENSION SHOULD START TO INCREASE AND SO FORTH. I THINK THAT'S 
DEFINITELY A HABIT WE WANT TO TRY TO TEACH OUR LEARNERS TO GET INTO BECAUSE A 
LOT OF THEM DON'T HAVE THAT HABIT. 

 



THEY'RE SO USED TO NOT BEING ABLE TO READ THAT THEY -- THEN THEY HAVEN'T BEEN 
EXPOSED TO ADULT BOOKS WRITTEN AT LEVELS THEY CAN READ, AND SO A LOT OF THEM 
APPRECIATE BEING ABLE TO TAKE A BOOK HOME AND BEING ABLE TO READ ON THE BUS 
OR ON THE SUBWAY OR WHILE THEY'RE WAITING IN THE DOCTOR'S OFFICE. THE SECOND 
IDEA I WOULD SUGGEST IS THAT NOW THERE IS ACTUALLY MORE AVAILABILITY OF 
COMPUTERS AND THE INTERNET FOR OUR LEARNERS. ADULT LITERACY PROGRAMS, A LOT 
OF PROGRAMS NOW HAVE IT. A LOT OF LIBRARIES HAVE FREE ACCESS. 

A LOT OF THEIR CHILDREN'S PUBLIC SCHOOLS HAVE PARENT RESOURCE ROOMS THAT 
OFTEN MAKE COMPUTERS ACCESSIBLE TO PARENTS, AND SO YOU KNOW, IF SOME TIME IN 
CLASS CAN BE ALLOCATED TO TEACH STUDENTS HOW TO ACCESS THE INTERNET IF THEY 
DON'T KNOW HOW TO AND WHERE TO FIND PERHAPS SOME SITES THEY MAY FIND 
INTERESTING AND SO FORTH SO THAT THEY CAN PRACTICE GOING ON THE INTERNET, 
WORKING ON SOME OF THOSE READING SKILLS AND SO FORTH USING THE COMPUTER, I 
THINK THAT THAT WOULD BE VERY BENEFICIAL AS WELL. 

Brett:>> GREAT. 

AND I'M NOT SURE IF DARYL OR SKIP, IF EITHER OF YOU WANT TO ADD ANYTHING? 

Charles (Skip):>> WELL, I WAS GOING TO SUGGEST MORE OUTSIDE READING BECAUSE 
THAT'S THE BEST THING THAT YOU CAN ASK A STUDENT TO DO, TO TAKE HOME, AND NOT 
JUST TO READ, BUT ALSO WHILE THEY'RE DOING IT, TO APPLY THINGS YOU'VE BEEN 
TEACHING THEM AS A WAY OF PROVIDING INTEGRATION BETWEEN THE SKILLS YOU'RE 
TEACHING THEM AND THE OPPORTUNITIES TO APPLY THEM IN REAL READING. 

AND IN ADDITION TO USING ONLINE MATERIALS AND TECHNOLOGY, THERE'S A WORLD OF 
ASSISTIVE TECHNOLOGY THAT HASN'T REALLY BEEN TAPPED FOR USE WITH A STRUGGLING 
READER, SO YOU KNOW, WIDELY AVAILABLE TOOLS NOW THAT WILL READ TEXT TO 
STUDENTS SO THAT IF THEY HAVE TAKEN STUFF HOME TO READ, THAT YOU KNOW, 
PERHAPS THERE'S A FEW WORDS IN IT THAT THEY CAN'T DECODE, THE COMPUTER WILL 
DO THAT FOR THEM, AND ALSO, YOU KNOW, I THINK IT'S IMPORTANT THAT IS THEY 
READ TO ASK THEM TO DO SOMETHING WITH WHAT THEY READ, NOT JUST TO READ IT, 
BUT TO ANSWER QUESTIONS ABOUT IT OR SUMMARIZE IT OR IN SOME WAY PROCESS THAT 
MATERIAL SO TO INCREASE THEIR OWN ABILITY TO CHECK WHETHER THEY'RE 
UNDERSTANDING WHAT THEY'RE READING.  

Daryl:>> AND I BELIEVE THAT SHOULD BE VERY EXPLICIT. 

I'M ALL WITH YOU, YOU KNOW, ENCOURAGE THEM TO READ BUT THERE SEEMS TO BE TWO 
PIECES HERE. ONE IS, IF I'M NOT A GOOD READER, I PROBABLY REALLY DON'T 
REALIZE WHERE I AM ON THE SCALE EXCEPT -- AND SO I DON'T READ. OUR YOUNGER 
FOLKS ARE READING MORE MAGAZINES, OUR OLDER ADULTS IN OUR SAMPLE WERE READING 
MORE WORK-RELATED DOCUMENTS, SO THEY READ DIFFERENT, BUT THEY DON'T 
APPRECIATE MAYBE WHAT -- HOW MUCH MORE THERE IS THAT'S AVAILABLE TO 
APPRECIATE FROM PROSE, READING PROSE. 

AND THUS, ONE WOULD BE FOR INSTRUCTORS TO HELP BUILD THAT, SAY THERE'S 
ANOTHER WORLD OUT THERE THAT'S AVAILABLE TO YOU AS YOU BECOME MORE FLUENT, 
AND THE SECOND IS BEING EXPLICIT AS SKIP WAS SUGGESTING, USING MAYBE CONCEPT 
MAPS, WEBS, TO HELP THEM MAKE THE EXPLICIT CONNECTIONS ON WHAT'S ON THE 



HISTORY CHANNEL OR THE ANIMAL PLANET OR CNN NEWS, YOU KNOW, WITH OTHER 
CONCEPTS, BACKGROUND KNOWLEDGE GENERALLY WAS VERY LOW IN OUR SAMPLE, SO WE 
HAVE TO BUILD THIS CONCEPTUAL FOUNDATION AS WELL. THUS MAKING THAT MORE 
EXPLICIT TEMPORALLY, SEQUENTIALLY, CAUSE AND EFFECT. 

THOSE ARE ELEMENTS THAT COULD BE INCORPORATED IN -- FROM THAT READING THAT 
THEY'RE GOING TO DO INDEPENDENTLY.  

Brett:>> ALL RIGHT. 

Daphne:>> IS THERE TIME? 

YEAH, I COMPLETELY AGREE WITH YOU. 

I THINK THAT TELEVISION IS A COMPLETELY UNTAPPED RESOURCE, AND IF THEY CAN BE 
ALERTED TO EDUCATIONAL PROGRAMS THAT THEY DON'T KNOW ABOUT, THE ANIMAL 
CHANNEL, DISCOVERY CHANNEL AND SO FORTH, THEY REALLY CAN BE BUILDING UP THEIR 
BACKGROUND KNOWLEDGE, WHICH WILL EVENTUALLY HELP THEM MAKE SENSE OF WHAT THEY 
READ, AND TWO OTHER QUICK POINTS THAT CAME TO ME WAS A LOT OF OUR LEARNERS 
DON'T REALIZE THAT THEIR PUBLIC LIBRARIES, MANY OF THEM, NOT ALL OF THEM, OF 
COURSE, BUT MANY OF THEM ACTUALLY HAVE SECTIONS FULL OF BOOKS THAT ARE HIGH-
INTEREST, LOW-VOCABULARY, SO TO HELP THEM GET A LIBRARY CARD IF THEY DON'T 
HAVE THEM, INTRODUCE THEM TO THOSE BOOKS AND SO FORTH, AND THEN THE LAST 
POINT IS THAT FOR PARENTS WHO HAVE VERY YOUNG CHILDREN, TO ENCOURAGE THEM TO 
READ TO THEIR CHILDREN. 

YOU KNOW, EASY TO READ BOOKS THAT THEY CAN READ BECAUSE, FIRST OF ALL, THAT 
FOSTERS INTERGENERATIONAL LITERACY, BUT ANOTHER WAY FOR THEM TO PRACTICE 
READING AND TO SET AN EXAMPLE FOR THEIR CHILDREN.  

Brett:>> GREAT. 

ONE OF THE THEMATIC QUESTIONS COMING IN IS THIS DIFFICULTY OF TIME 
CONSTRAINTS AND ONE SET OF QUESTIONS HAS TO DO ABOUT COMPREHENSION. SO GIVEN 
THE TIME CONSTRAINTS IN THE CLASSROOM IN TERMS OF TEACHING COMPREHENSION, ARE 
THERE CERTAIN STRATEGIES OR  

APPROACHES THAT YOU WOULD RECOMMEND, A SHORTER LIST THAT COULD HELP 
INSTRUCTORS FOCUS ON WHAT MIGHT BE THE MOST EFFECTIVE FOR THIS SET OF 
LEARNERS. SO YOU CAN TAKE IT FOR SOME OF THE SET OR FOR THIS WHOLE SET, WHAT 
YOU WANT. 

Daryl:>> SO WHAT WOULD BE A GOOD COMPREHENSIONS ACTIVITY TO DEVELOP --  

Brett:>> CORRECT. 

Daryl:>> SO PARAPHRASING WOULD BE, WE'VE READ THIS, PUT IN YOUR OWN WORDS, 
WHAT DOES THIS MEAN IN YOUR OWN WORDS NOW THAT WE'VE READ THE SECTION OF 
TEXT. THAT WOULD BE ONE EXAMPLE ON -- AND WHAT'S CURIOUS, I BELIEVE WHAT I 
LIKE ABOUT THAT STRATEGY OF ASKING THEM TO PARAPHRASE AND PICK OUT A COUPLE 
KEY DETAILS IS THAT IT ASKS THEM TO ELABORATE BASED ON THEIR PREVIOUS 



KNOWLEDGE, WHAT THEY CURRENTLY KNOW, AND THEN ALSO BRIDGES TO WHAT ELSE WAS 
IN THE PARAGRAPH, OR WHAT ELSE THEY HAD READ PREVIOUSLY. 

SO WHEN JOE MAGLIANO IN HIS RESEARCH SAYS WHEN WE LOOKED AT -- LOOKED AT TEXT 
PROCESSING, WE HAVE TO WORK ON BRIDGING AND ELABORATION, WELL, IT GIVES YOU 
AN OPPORTUNITY THROUGH PARAPHRASING TO WORK ON MAKING SENSE OF THIS WHOLE 
PASSAGE AS WELL AS MY LINK TO WHAT I ALREADY KNOW ABOUT ZEBRAS OR FLY FISHING 
OR GROWING FLOWERS. 

Daphne:>> AND I WOULD LIKE TO ADD TO THAT, THAT WHILE YOU'RE DOING THAT, YOU 
CAN ALSO, INSTEAD OF JUST ALSO LOOKING BACKWARDS IN TERMS OF BACKGROUND 
KNOWLEDGE, YOU CAN LOOK FORWARD IN TERMS OF PREDICTING, SO AFTER THEY -- 
TERMS OF PREDICT WILL, SO AFTER THEY PARAPHRASE OR APPLY IT TO WHAT THEY 
ALREADY KNOW, YOU CAN HAVE AN ACTIVITY IN WHICH MAYBE YOU READ THE NEXT LINE 
OF THE PARAGRAPH AND SAY NOW WE KNOW WHAT WAS SAID IN THIS PARAGRAPH AND THE 
FIRST LINE OF THIS NEXT PARAGRAPH, WHAT DO WE THINK THIS NEXT PARAGRAPH IS 
GOING TO ENTAIL OR IF IT'S A MYSTERY OR I WONDER WHO DID IT, WHATEVER IT IS, 
BUT I THINK THAT, YOU KNOW, THOSE THREE ACTIVITIES CONNECTING BACKGROUND 
KNOWLEDGE, PARAPHRASING, AND PREDICTING WOULD HOPEFULLY BE AN ACTIVITY THAT 
CAN BE ACCOMPLISHED WITHIN A SHORT AMOUNT OF TIME. 

Charles (Skip):>> LET ME JUST JUMP IN AND ADD ONE MORE AND THAT'S ASKING 
QUESTIONS. 

Daphne:>> WHAT? 

Charles (Skip):>> YOU CAN'T READ EFFECTIVELY, YOU KNOW, PART OF WHAT GOOD 
READERS DO IS THEY GO ALONG AND ASK THEMSELVES QUESTIONS. IF YOU'RE READING 
FICTION, OFTENTIMES THE AUTHOR IS DELIBERATELY LEAVING OUT INFORMATION TO 
FORCE YOU TO ASK QUESTIONS, TO WONDER ABOUT WHAT'S GOING TO BE HAPPENING 
NEXT, AND CERTAINLY WHEN YOU'RE READING INFORMATIVE TEXT, LOTS OF QUESTIONS 
COME UP THAT HAVEN'T BEEN ANSWERED, AND STUDENTS, LEARNERS SOMETIMES FEEL 
THAT THEY MUST HAVE MISSED SOMETHING IF THEY DON'T UNDERSTAND IT, BUT THAT'S 
NOT THE CASE. 

THEY JUST NEED TO LEARN TO ASK THOSE QUESTIONS, HOLD THEM TO THE SIDE AND 
MAYBE THE ANSWER WILL COME ALONG.  

Daphne:>> AND THE TEACHER CAN ALSO MODEL --  

Charles (Skip):>> EXACTLY WHAT I WAS GOING TO SAY.  

Daphne:>> GO AHEAD.  

Charles (Skip):>> THE OTHER THING, THERE'S LOTS OF STRATEGIES YOU CAN TEACH, 
BUT IMPORTANT TO THINK ABOUT HOW YOU'RE GOING TO TEACH THEM, SO CRITICAL 
ELEMENTS IN TEACHING STRATEGIES. FIRST IS TO BE VERY EXPLICIT. WE ARE 
LEARNING ABOUT PARAPHRASING, NAME THE STRATEGY, EXPLAIN WHAT IT'S ALL ABOUT. 
SECOND, MODEL. 

YOU'VE GOT TO SHOW STUDENTS HOW TO DO IT, RIGHT? SO IF YOU WANT THEM TO LEARN 
PARAPHRASING, THEN YOU NEED TO READ A PARAGRAPH AND THINK THROUGH OUT LOUD 



THE PROCESS THAT YOU USE TO COME UP WITH YOUR PARAPHRASE OR TO COME UP WITH A 
QUESTION. 

AND THEN THIRD, LOTS OF GUIDED PRACTICE WHERE THE STUDENTS TRY IT, THE 
LEARNERS TRY IT, AND THEN THEY EXPLAIN TO YOU WHY THEY DID IT THE WAY THEY 
DID IT, AND THEN OTHER LEARNERS JUMP IN. YOU CAN DO IN A SMALL GROUP WHERE 
YOU TAKE TURNS TRYING TO APPLY THE STRATEGIES, AND AS AN INSTRUCTOR, YOU'RE 
THERE THEN TO PROVIDE SUPPORT AND HELP THEM TO DO THAT SUCCESSFULLY, AND THEY 
NEED A LOT OF PRACTICE TO DO IT. SO THOSE THREE THINGS, NAMING AND EXPLAINING 
THE STRATEGY VERY EXPLICITLY, PROVIDING MODELING BY THINKING THROUGH YOURSELF 
HOW TO DO IT, AND THIRD, PROVIDING LOTS AND LOTS OF GUIDED PRACTICE UNTIL 
STUDENTS DEVELOP THE ABILITY TO DO IT ON THEIR OWN. IF YOU DO THAT, ANY OF 
THESE STRATEGIES WILL CONTRIBUTE TO STUDENTS' READING COMPREHENSION.  

Daphne:>> AND I JUST WANTED TO STRESS ABOUT THE MODELING BECAUSE YOU HAD 
MENTIONED ABOUT QUESTIONING. 

A LOT OF OUR STUDENTS FEEL LIKE THEY SHOULD KNOW AND IF THEY DON'T KNOW, IT'S 
BECAUSE THEY'RE QUOTE-UNQUOTE, STUPID OR SOMETHING, AND TO HAVE A SO-CALLED 
EXPERT READER MODEL THAT THEY DON'T KNOW, THEN IT TEACHES THEM, OH, WE'RE NOT 
SUPPOSED TO KNOW EVERYTHING. YOU KNOW, THE TEXT IS SPECIFICALLY AMBIGUOUS FOR 
EVERYBODY, AND I THINK THAT THAT'S SOMETHING THAT THEY NEED TO LEARN, THAT, 
NO, THE TEXT ISN'T AS EXPLICIT AS WE WOULD SOMETIMES LIKE IT TO BE, THERE ARE 
A LOT OF QUESTIONS THAT ALL OF US WOULD HAVE.  

Charles (Skip):>> THAT'S A VERY GOOD POINT, YEAH. 

Brett:>> ONE THING I DO WANT TO MENTION FOR THOSE OF YOU WHO ARE LISTENING 
TODAY IS THAT THE TRANSCRIPT TO TODAY'S DISCUSSION WILL BE AVAILABLE ON 
NIFL'S WEBSITE FOLLOWING THE MEETING, SO YOU DON'T HAVE TO SCRIBBLE DOWN 
NOTES VERY QUICKLY AND CAN FOCUS ON WHAT OUR THREE DISTINGUISHED SPEAKERS ARE 
SAYING. ONE THING I DID WANT TO HIT ON AND THIS IS SOMETHING WHERE WE ALSO 
RECEIVED A NUMBER OF QUESTIONS, HAS TO DO WITH INDIVIDUALS WITH DISABILITIES, 
AND --  

Daryl:>> WE'RE ONLY TAKING EASY QUESTIONS. 

Brett:>> EASY QUESTIONS? 

YEAH, UNFORTUNATELY THAT ONE SNUCK IN, BUT IT HAS TO DO WITH HOW EFFECTIVE 
THE INSTRUCTIONAL APPROACHES THE THREE OF YOU HAVE USED WERE FOR INDIVIDUALS 
WITH DISABILITIES IN YOUR SAMPLE. I REALIZE, SKIP, YOU HAD A LARGER 
PERCENTAGE THAN DARYL AND DAPHNE DID, SO I'LL START WITH YOU IF THAT'S OKAY 
AND HAVE THE TWO OF YOU ADD TO THAT.  

Charles (Skip):>> YEAH. 

I DON'T KNOW THAT I COULD SPECIFICALLY SAY WHICH STRATEGIES WORKED BETTER 
WITH STUDENTS WITH DISABILITIES. THE ONLY INTERACTION WE GOT BETWEEN OUR 
INSTRUCTIONAL PROGRAM AND THE OUTCOME WAS ON WORD RECOGNITION WHERE WE FOUND 
THAT THE STUDENTS WHO WERE NATIVE SPEAKERS GAINED RELATIVELY MORE FROM THE 
INSTRUCTION THAN THE NONNATIVE SPEAKERS, AND THAT MAY BE RELATED TO THE FACT 



THAT MANY OF THEM HAD LEARNING DISABILITIES, WHETHER THEY KNEW IT OR NOT, BUT 
THEY HAD BEEN TO SCHOOL IN THE UNITED STATES FOR MANY, MANY YEARS, AND THEY 
STILL HAD DIFFICULTY READING. 

SO IT'S AT LEAST CONCEIVABLE THAT THEY HAD SOME SORT OF A LEARNING DISABILITY 
EVEN IF IT HAD NEVER BEEN DIAGNOSED. AND THE VERY EXPLICIT INSTRUCTION IS 
TYPICALLY BENEFICIAL TO STUDENTS WITH DISABILITIES. 

BUT I WOULD THINK IT WOULD BE FOR THE ENTIRE POPULATION, IF THEY WERE ALL 
STRUGGLING READERS. I DON'T KNOW THAT I WOULD SAY WHICH -- YOU KNOW, PERHAPS 
THE WORD RECOGNITION DECODING IS MORE IMPORTANT FOR STUDENTS WITH 
DISABILITIES. 

Daphne:>> WE DIDN'T FIND ANY DIFFERENCES IN TERMS OF INSTRUCTIONAL APPROACH 
AND WHETHER SOMEBODY SELF-REPORTED A DISABILITY OR NOT. SO UNFORTUNATELY, I 
DON'T REALLY HAVE A LOT OF INFORMATION FOR THAT ANSWER. 

Daryl:>> WELL, OUR INTERVENTIONS WERE BUILT ON THE STRATEGY MODEL THAT SKIP 
JUST DID A WONDERFUL JOB OF ELABORATING ON THE CRITICAL STEPS THERE OF 
LEARNING STRATEGIES, AND SO THOSE STRATEGIES SUCH AS PARAPHRASING STRATEGY 
HAD ALL BEEN DEVELOPED AND VALIDATED ON STUDENTS WITH LEARNING DISABILITIES 
IN HIGH SCHOOL AND MIDDLE SCHOOL SETTINGS, SO WE DIDN'T DIFFERENTIATE IN THIS 
WORK, WE DIDN'T DISAGGREGATE OUR DATA ON DISABILITIES, BUT THE FOUNDATION WAS 
ALL FOR STUDENTS WITH DISABILITIES IN SCHOOL SETTINGS, SO THAT'S HOW THEY -- 
THAT'S HOW COME WE KNOW THEY WORK. OKAY, I'LL STOP. 

Brett:>> AND WE'RE ALSO GETTING A FAIR NUMBER OF QUESTIONS REGARDING 
AVAILABILITY OF PUBLICATIONS COMING FROM THESE STUDIES, SO ONE OF THE VENUES 
THAT'S AVAILABLE AT LEAST FOR THE MORE RECENT JOURNAL PUBLICATIONS THAT HAVE 
COME OUT OF THESE STUDIES IS -- AND WE'RE TALKING PRIMARILY ONES PUBLISHED IN 
LATE 2008 MOVING FORWARD, THERE'S A SITE CALLED PUBMED, WHICH WE'LL MAKE THE 
LINK AVAILABLE FROM THIS WEBCAST SUMMARY THAT PROVIDES FREE ACCESS TO JOURNAL 
PUBLICATIONS GENERALLY ABOUT A YEAR AFTER THE PUBLICATION HAS BEEN PUBLISH, 
BUT THESE ARE FREELY AVAILABLE TO THE WEB FOR THOSE OF YOU INTERESTED. 

I BELIEVE SOME OF YOU ALSO HAVE MATERIALS THAT MIGHT BE OF INTEREST TO THE 
AUDIENCE. I KNOW SKIP YOU MENTIONED ABOUT --  

Charles (Skip):>> THE CURRICULUM MATERIALS CALLED MAKING SENSE OF DECODING 
AND SPELLING WILL BE AVAILABLE ON THE NIFL LINCS WEBSITE VERY SHORTLY. 

THEY'RE FULLY DEVELOPED AND JUST A COUPLE LITTLE POLISHING TO DO, BUT VERY 
SHORTLY, THE MATERIALS SHOULD BE AVAILABLE. THEY’RE FREE FOR ANYBODY TO 
DOWNLOAD AND PRINT OUT AND USE IN YOUR CLASSES. 

Brett:>> GREAT. 

SO I WANT TO HIT ON A TOPIC THAT WE STRUCK ON A BIT EARLIER, WHICH IS THE 
APPLICABILITY OF CHILD MODELS OF LEARNING TO READ TO THE ADULT LEARNERS WE'RE 
SERVING AND I KNOW DARYL MADE A FEW MOMENTS IN THAT REGARD AND I THOUGHT THIS 
WOULD BE A NICE OPPORTUNITY TO ELABORATE ON THAT BECAUSE WE'RE RECEIVING 



QUITE A FEW QUESTIONS REGARDING HOW APPLICABILITY ARE CHILD MODELS OF READING 
TO THE ADULT LEARNERS WE'RE TRYING TO SERVE HERE. 

Daryl:>> RIGHT. 

WELL, WHEN WE CONDUCTED THAT DESCRIPTIVE STUDY LOOKING AT ADULTS' PERFORMANCE 
ON READING COMPONENTS, WE THEN DEVELOPED, IF YOU WILL, A READING MODEL THAT 
INCORPORATED SOME COGNITIVE PROCESSES SUCH AS MEMORY, PHONEMIC AWARENESS OR 
PHONOLOGICAL PROCESSING, WORD ANALYSIS, VOCABULARY, LISTENING COMPREHENSION, 
AND WHEN WE CONDUCTED THOSE ANALYSIS, OUR MODELS WERE DIFFERENT FROM THE 
CHILDREN'S MODELS, AND THAT'S -- SO WE'RE COMING AT THIS FROM THE POINT OF 
VIEW OF, ON OUR COMMONLY USED ASSESSMENT, THEY PRESENTED A DIFFERENT PROFILE 
THAN WHAT CHILDREN TYPICALLY DO. AND FUNDAMENTALLY, AGAIN, ONE OF THOSE 
CRITICAL ELEMENTS IS THAT OUR ADULTS WERE NOT MAKING THE SHIFT FROM KIND OF 
THAT WORD-LEVEL ANALYSIS AND WORD-LEVEL READING TO INTEGRATED WITH LANGUAGE, 
SO THAT THEIR LANGUAGE KNOWLEDGE WOULD THEN SUPPORT THEIR READING 
COMPREHENSION, DEVELOP THEIR READING SKILLS. 

SO I TOOK AWAY FROM THAT THAT, WELL, ONE, THE COGNITIVE MECHANISMS, THE 
EXECUTIVE FUNCTIONING, SELF REGULATED LEARNING, THE WORKING MEMORY AND SUCH 
MAY BE DIFFERENT FOR THESE ADULTS, BUT FROM AN INSTRUCTIONAL POINT OF VIEW, 
LOOKING AT THE READERS' LIMITED FLUENCY, FOR EXAMPLE, IN DECODING, AND I 
DON'T MEAN FLUENCY AS A READING COMPONENT AGAIN, BUT THEIR PROFICIENCY, THE 
AUTOMATICITY, A BETTER WORD, THE AUTOMATICITY OF SOUND-SYMBOL ASSOCIATIONS 
AND SUCH, AND WORD RECOGNITION, SO THAT IF THEY'RE MORE LABORED IN THEIR 
READING, THUS, IF I'M MORE LABORED, I CAN'T -- I'M SPENDING MORE TIME TRYING 
TO FIGURE OUT WHAT THIS TEXT IS SAYING TO ME THAN BEING ABLE TO PUT IT 
TOGETHER AND COMPREHEND, INTEGRATE, BRIDGE AND ELABORATE. 

I HAVE MORE DIFFICULTY WITH THAT BECAUSE I'M SPENDING MORE ENERGY, MENTAL 
ENERGY OR READER RESOURCES, AS SOME FOLKS WOULD SAY, ON MORE THAT WORD LEVEL 
AND PHONICS LEVEL AND PHONEMIC LEVEL, SO THAT'S THE BASIC FRAMEWORK. YOU GUYS 
PROBABLY --  

Daphne:>> YEAH. 

NO, I -- WE DEFINITELY FOUND THE SAME KIND OF RESULTS WHEN WE TRIED TO 
SIMULATE CHILD MODELS AND SEE IF WE COULD COMPARE THEM TO WHAT WE FOUND IN 
OUR DATA. BUT ONE THING I THINK THAT I WANT TO STRESS IS THAT NOT ONLY ARE 
OUR ADULTS WEAK ON CERTAIN SKILLS, BUT THEIR SKILLS AREN'T INTEGRATED, 
THEY'RE NOT WORKING TOGETHER. 

SO FOR EXAMPLE, IF YOU TAKE A CHILD WHOSE READING AT THE 2nd GRADE LEVEL, A 
2nd GRADER READING ON THE THE 2nd GRADE LEVEL AND YOU TEST THEM ON ALL THEIR 
DIFFERENT SKILLS AND THEY'RE PERFORMING AT THE 2nd GRADE LEVEL, WHAT WE SEE 
IN THE LITERATURE IS THAT THE SKILLS ARE WORKING TOGETHER, THERE'S 
AUTOMATICITY INVOLVED, AND WE'RE NOT FINDING THAT WITH OUR ADULTS, SO THERE 
ARE TWO MAJOR ISSUES. 

ONE IS THE DIFFICULTY THEY'RE HAVING WITH THE SPECIFIC SKILLS AND THE SECOND 
ISSUE IS THE INTERCONNECTIVITY BASICALLY OF THE SKILLS WHICH REALLY GETS TO 



WHAT WE WERE TALKING ABOUT IN TERMS OF FLUENCY AND AUTOMATICITY, THAT THESE 
THINGS ARE NOT WORKING AS FLUENTLY AS WE WOULD WANT AND HOPE FOR. 

 Daryl:>> SO THEY'RE NOT EFFICIENT THEN.  

Daphne:>> YES, THANK YOU. ABSOLUTELY.  

Daryl:>> WE DON'T BECOME EFFICIENT AND THEN OUR EFFECTIVENESS GOES DOWN.  

Daphne:>> RIGHT, SO NO MATTER WHAT GRADE LEVEL YOU'RE READING AT, YOU'RE NOT 
EFFICIENT AT THAT GRADE LEVEL. 

Brett:>> GOOD. 

I DON'T KNOW IF YOU WANT TO ADD ANYTHING.  

Charles (Skip):>> I THINK THEY DID A WONDERFUL JOB ANSWERING THAT QUESTION. 

Daryl:>> GIVE SKIP THE NEXT ONE THEN. 

Brett:>> ACTUALLY, THE NEXT ONE IS GOING TO START WITH DAPHNE. SORRY, DAPHNE. 
WE’VE BEEN GETTING A NUMBER OF QUESTIONS ASKING FOR ADDITIONAL INFORMATION 
ABOUT THE SETS OF INTERVENTIONS THAT WERE COMPLETED AND I WAS WONDERING IF 
EACH OF YOU COULD SPEAK IN A LITTLE DETAIL, LIKE IN YOUR CASE FOR INSTANCE, 
KIND OF WHAT KIND OF COMPREHENSION, FLUENCY AND PHONICS WERE TAUGHT. 

Daphne:>> THANK YOU TO WHOEVER ASKED THAT QUESTION BECAUSE I FORGOT TO 
MENTION THAT THE DECODING AND COMPREHENSION SAME OUT OF THE SRA McGraw HILL 
CORRECTIVE READING PROGRAM. 

IT'S A COMMERCIAL PROGRAM THAT YOU CAN LOOK UP ON THE WEB AND GET INFORMATION 
ABOUT. THE FLUENCY WAS THE BASIC GUIDED READING APPROACH, AND THE EXTENSIVE 
READING WAS MODELED AFTER KRASHEN'S WORK, WHO WROTE A LOT ABOUT HOW TO 
DEVELOP EXTENSIVE READING CLASSROOMS. 

Brett:>> DID YOU WANT TO ADD ANYTHING, DARYL? 

Daryl:>> WELL, AGAIN, OUR INTERVENTION WORK WAS FOUNDED IN THE WORK THAT 
FOLKS AT KU'S CENTER FOR RESEARCH ON LEARNING HAD DONE, SO WORK THAT DON 
DESHLER, JEAN SHUMAKER, KEITH LENS HAD COMPLETED OVER, OH, SO MANY YEARS AND 
VALIDATED AS EFFECTIVE. 

SO ESSENTIALLY WHAT OUR TASK IN MOVING THESE TO ADULT EDUCATION WAS TO SAY, 
WELL, WE HAVE A DIFFERENT CLASS STRUCTURE, SO WE KNOW WE NEED TO CHANGE THESE 
INTERVENTIONS A BIT TO MAKE THAT WORK, OR HOPEFULLY MAKE IT WORK. THAT’S, 
THAT'S THE ORIGIN OF THAT, AND SO INFORMATION IS AVAILABLE FROM THE CENTER ON 
RESEARCH ON LEARNING AT THE UNIVERSITY. 

Brett:>> SKIP, DO YOU WANT TO ADD ANYTHING? 

Charles (Skip):>> WELL, AS I SAID, WE DEVELOPED A CURRICULUM BASICALLY, NOT 
FROM SCRATCH, BUT FROM A THEORETICAL FRAMEWORK AND OTHER WORK. 



IT'S RELATED IN SOME WAYS TO OTHER APPROACHES THAT ARE BASED ON PHONOLOGICAL, 
MORPHOLOGICAL APPROACH TO TEACHING DECODING AND SPELLING, LIKE THE WORK THAT 
CAME OUT OF UNIVERSITY OF VIRGINIA STARTING WITH HENDERSON. 

SOME OF YOU MAY BE FAMILIAR WITH WORDS THEIR WAY, WHICH IS A VERY POPULAR 
APPROACH AND PROGRAM USED IN ELEMENTARY SCHOOLS, SO THAT'S BASED ON A SIMILAR 
SORT OF UNDERSTANDING OF THE DEVELOPMENTAL FRAMEWORK. AND OF COURSE, OUR 
MATERIALS, AS I SAID, ARE AVAILABLE FOR PEOPLE WHO WANT TO TRY THEM OUT. 

Daryl:>> LET'S GO BACK AND REMEMBER, OUR FINDINGS -- OR FROM OUR STUDY, WERE 
VERY MODEST. WE DIDN'T GET LARGE GROUP EFFECTS, SO I HAVE A DIFFICULT -- 
WHILE I'D LOVE TO SAY GO GET THIS AND USE IT, NO. ONE HAS TO SERIOUSLY STOP 
AND THINK ABOUT HOW WOULD I MAKE CHANGES SO THIS WOULD BE WORTH THE TIME OF 
THE LEARNER. THE PRINCIPLES ARE SOLID AND, AGAIN, WE KNOW THAT THEY WORK IN 
OTHER SETTINGS, BUT CLEARLY, WE HAVE TO DO SOMETHING DIFFERENT WITH -- IN 
THIS ADULT ED SETTING, AND MAYBE IT'S -- SKIP, YOU MADE THE POINT EARLIER 
ABOUT THE MULTIPLE PROFILES, THE DIVERSITY OF OUR LEARNERS. WE DID A CLUSTER 
ANALYSIS AS WELL AND FOUND REMARKABLE DIFFERENCES. 

I CAN IMAGINE THAT THESE WOULD BE BEST USED WITH LEARNERS WHO WERE AT LEVELS 
5 AND 6.WHEN I THINK ABOUT OUR LEARNING STRATEGIES APPROACH. NRS --  

Daryl:>> NATIONAL REPORTING LEVELS OF 5 AND 6, SO THEY'RE PRE-G.E.D., G.E.D. 
AT THAT POINT, BECAUSE THOSE FOLKS GENERALLY HAD INTEGRATED THE READING 
COMPONENTS AND THE LANGUAGE PROCESSING, IF YOU WILL, TO BE MORE SUCCESSFUL. 
SO THAT'S THE GUIDANCE I'D OFFER. 

Daphne:>> ABSOLUTELY.YEAH, WE WOULDN'T WANT ANYBODY TO RUN OUT AND SAY, OH, 
NOW WE KNOW WHICH APPROACH TO USE. THAT’S FAR FROM THE TRUTH AT THIS POINT. 

Charles (Skip):>> OKAY. 

AND WE HAD POSITIVE EFFECTS, BUT THEY WERE RELATIVELY MODEST. BUT WE DID FIND 
EFFECTS ON DECODING AND IF YOU'RE GOING TO USE IT, YOU JUST HAVE TO BE AWARE 
OF THE IMPORTANCE OF INTEGRATING THAT DECODING INSTRUCTION WITH INSTRUCTION 
IN FLUENCY AND VOCABULARY AND COMPREHENSION. BECAUSE IT'S NOT A COMPREHENSIVE 
PROGRAM. 

IN TERMS OF LEVEL, IT'S REALLY TARGETED ON INDIVIDUALS AT THAT LOW 
INTERMEDIATE LEVEL, READING 3rd GRADE TO 7th GRADE AND IT WOULD NOT BE 
SUITABLE FOR BEGINNING READERS BECAUSE IT FOCUSES ON HIGHER DEVELOPMENTAL 
LEVEL. BASICALLY REVIEW OF VERY BASIC PHONICS BUT GETS QUICKLY INTO 
MULTISYLLABIC WORDS AND PATTERNS AND MORPHOLOGICAL PATTERNS, BUT I THINK FOR 
THAT ONE IT'S ONE MODEL THAT'S WORTH TRYING. 

Brett:>> WE'RE GOING TO SHIFT GEARS A LITTLE BIT. WE’RE GETTING A LOT OF 
QUESTIONS REGARDING TO AN EARLIER TOPIC THAT WE HIT ON, WHICH IS ACCESS TO 
MATERIALS, READING MATERIALS, BOOKS AND OTHER SOURCE OF CONTENT FOR THESE 
LEARNERS, AND I KNOW YOU MENTIONED, DAPHNE, ABOUT THE POSSIBILITY OF THE 
RESOURCES AVAILABLE POTENTIALLY AT YOUR LOCAL LIBRARY AND I WONDERED AMONGST 
THE THREE OF YOU, IF YOU HAVE SOME SUGGESTIONS FOR THESE PRACTITIONERS ON 



WHERE THEY MAY BE ABLE TO FINE READING MATERIALS THAT -- FIND READING 
MATERIALS THAT WOULD BE APPROPRIATE FOR THESE LEARNERS AND OF HIGH INTEREST 
FOR THESE LEARNERS.  

Daphne:>> OKAY. 

Brett:>> I KNOW THAT'S A DIFFICULT QUESTION.  

Daphne:>> ACTUALLY, I CAN SUPPLY A NIFL/LINCS WEBSITE WHERE THEY CAN FIND 
EXAMPLES OF BOOKS WHERE THEY CAN -- THAT THEY CAN PURCHASE FOR THEIR 
STUDENTS, HIGH INTEREST, LOW VOCABULARY. 

I GUESS THIS WOULD BE A QUESTION, AND BRETT, I DON'T KNOW IF YOU KNOW THE 
ANSWER. I CAN THINK OFF THE TOP OF MY HEAD TWO PUBLISHING COMPANIES THAT 
PUBLISH BOOKS BUT I'M NOT SURE -- RIGHT AND I PROBABLY SHOULDN'T, BUT I THINK 
ON THE WEBSITE, YOU WILL SEE EXAMPLES OF WHERE YOU CAN GET BOOKS LIKE THAT. 

Brett:>> OKAY. 

AND DARYL, SKIP, DO YOU HAVE ANY OTHER COMMENTS? 

Daryl:>> WELL, WE -- PART OF THE DESCRIPTIVE STUDY WAS LOOKING AT WHAT OUR 
ADULT ED PARTICIPANTS WERE READING, AND FROM AN ECOLOGICAL VALIDITY POINT OF 
VIEW OR PRACTICE, THEY WERE MUCH MORE FOCUSED, FOR EXAMPLE, THE YOUNGER GROUP 
ON MAGAZINES AND PERIODICALS THAT, YOU KNOW, ON THE NEWS STAND KIND OF 
INFORMATION. 

I'M SURE SCHOLARLY JOURNALS TOO, BUT -- OKAY, NO, ALL RIGHT. SO THE EVERY DAY 
POPULAR MAGAZINES, BUT THEN OUR OLDER ADULTS, MEANING PAST AGE 24, WERE MORE 
LIKELY TO BE READING DOCUMENTS, WORK-RELATED MATERIALS, AND SO THAT WOULD 
HAVE -- I THINK THAT'S REAL IMPORTANT FOR US TO PAY ATTENTION TO. AGAIN, 
BECAUSE THEY HAVE SUCH DIVERSE GOALS. 

IF I CAME IN WANTING TO HELP MY CHILD LEARN TO READ, WELL, MAYBE THAT'S THE 
KIND OF MATERIAL, CHILDREN'S LITERATURE, I MIGHT USE THAT AS THE MEANS TO THE 
END HERE. DOES THAT MAKE SENSE? 

Daphne:>> YES.  

Charles (Skip):>> IF YOU WANTED TO WORK ON FLUENCY WITH AN ADULT, YOU COULD 
HAVE THEM COME IN AND REPEATEDLY READ A CHILDREN'S BOOK UNTIL THEY CAN DO IT 
FLUENTLY WITH EXPRESSION, AND THEN TAKE IT HOME AND READ IT TO THEIR KIDS.  

Daryl:>> EXACTLY. 

Charles (Skip): >> THEY WOULD BE HIGHLY MOTIVATED THAN WOULD DEVELOP THEIR 
FLUENCY.  

Daryl:>> WE SHOULD START THEM WITH "OLD MAN AND THE SEA," SHOULDN'T WE? 

Brett:>> SO ONE OTHER QUESTION, AND THIS ONE IS ADMITTEDLY FAIRLY DIFFICULT 
QUESTION THAT'S COMING IN PRETTY CONSISTENTLY AND IT HAS TO DO WITH 
ASSESSMENT, BECAUSE WE TALKED A FAIR BIT ABOUT THE POTENTIAL VALUE OF 



ASSESSING, BUT ALSO SOME OF THE CHALLENGES GIVEN THE INSTRUMENTS THAT WE HAVE 
AVAILABLE NOW, AND I WAS WONDERING IF EACH OF YOU COULD SPEAK A LITTLE BIT TO 
SOME OF THE ASSESSMENTS THAT YOU WERE USING IN YOUR STUDY, IF THEY'RE 
APPROPRIATE OR NOT FOR THE PRACTITIONER CONTEXT, OR IF YOU HAVE ANY 
SUGGESTIONS GIVEN SOME OF THE CHALLENGES AND LIMITATIONS WITH WHAT WE HAVE 
CURRENTLY AVAILABLE. 

Daphne:>> ONE THING I WOULD SAY IS THAT WE DEFINITELY NEED A LOT MORE 
RESEARCH IN TERMS OF HOW THESE -- THE TESTS THAT WE USE WORK WITH OUR ADULTS. 
THERE IS A PROBLEM, IF YOU WANT TO ANALYZE ADULTS WHO READ AT VERY, VERY LOW 
LEVELS AND HAVE, SO TO SPEAK, VERY LOW LEVEL READING KINDS OF SKILLS, 
UNFORTUNATELY, THERE AREN'T REALLY TESTS OUT THERE THAT TACKLE IT AT SUCH A 
LOW LEVEL FOR THE OLDER ADULT, SO FOR EXAMPLE, A VERY COMMONLY USED TEST 
MIGHT TEST HOW, HOW THE STUDENTS BLEND SOUNDS TOGETHER. BUT IF IT'S ONLY BEEN 
NORMED OR VALIDATED ON AN ADULTS WHO -- I MEAN ON INDIVIDUALS UP UNTIL THE 
AGE OF 21, WE DON'T NECESSARILY KNOW FOR A FACT THAT THE TEST CAN WORK THE 
SAME WAY WITH ADULTS WHO ARE OLDER. 

BUT WE HAVE TO DEAL WITH WHAT WE HAVE, AND SO THAT'S WHAT WE DO. SO I JUST 
WANTED TO THROW THAT OUT THERE AS A POTENTIAL COMPLICATION, THAT WE -- YOU 
KNOW, JUST LIKE WE TALKED ABOUT, WE NEED MORE RESEARCH IN TERMS OF WHAT ARE 
THEIR STRENGTHS AND WEAKNESSES AND WHAT KINDS OF APPROACHES WORK THE BEST, WE 
ACTUALLY ALSO NEED RESEARCH IN TERMS OF THE ACTUAL ASSESSMENTS WE USE.  

Charles (Skip):>> I'D LIKE TO DRAW A DISTINCTION BETWEEN USING TESTS TO FIND 
OUT WHAT STUDENTS' LEVEL ARE AND DEVELOP PROFILES AND SO WE CAN SAY, YOU 
KNOW, THAT THIS STUDENT REALLY NEEDS A LOT OF WORK ON DECODING SKILLS, SO 
THAT WOULD BE INITIAL ASSESSMENT WHEN THEY COME IN, AND THE ASSESSMENT THAT 
YOU NEED TO ACTUALLY PLAN INSTRUCTION, SO DIAGNOSTIC ASSESSMENT MANY OR MORE 
INFORMAL ASSESSMENTS, SO YOU'VE DECIDED A STUDENT NEEDS WORK ON DECODING, 
WELL, WHERE AM I GOING TO START? THAT’S A BIG AREA, SO YOU NEED TO KNOW, CAN 
THE STUDENT DECODE WORDS WITH SHORT VOWELS, YOU KNOW, WHAT LONG VOWEL 
PATTERNS IS THE STUDENT MASTERING, SO YOU CAN -- YOU NEED TO KNOW EXACTLY 
WHERE IN THE REASONABLE SEQUENCE, AND SO ONE WAY TO DO THAT IS THROUGH 
SPELLING ASSESSMENTS, SO DEVELOPMENTAL SPELLING ASSESSMENT MANY LIKE THE ONE 
THAT KATHY GANSKE HAS, SHE HAS A BOOK ON SPELLING DEVELOPMENT THAT I WOULD 
RECOMMEND. 

THERE'S AN EXCELLENT ASSESSMENT IN THERE THAT'S GOOD FOR YOUR OWN LEARNING AS 
INSTRUCTORS TO UNDERSTAND THE DEVELOPMENT OF SPELLING AND DECODING SKILLS AND 
ALSO A VERY USEFUL ASSESSMENT TOOL TO SEE -- BECAUSE BY FINDING OUT WHAT 
STUDENTS CAN SPELL, IT'S A GOOD GUIDE TO WHAT YOU NEED TO TEACH THEM IN 
DECODING. 

AND THEN SIMILARLY, YOU CAN USE PATTERNS, USE THE SAME SORTS OF HAVING 
INFORMAL TESTS THAT HAVE STUDENTS READ WORD THAT ARE INITIALLY PHONETIC AND 
THEN PATTERN WORDS AND THEN MULTISYLLABIC WORDS TO FIND OUT WHERE THE 
DECODING SKILLS START TO FALL APART AND THAT HELPS YOU DECIDE WHAT DECODING 
SKILLS TO TEACH AND I GUESS THE SAME WOULD BE TRUE IN OTHER AREAS OF 
COMPREHENSION OR YOU WANT TO FIND OUT WHAT IT IS THAT STUDENTS ARE CAPABLE OF 
DOING. DECODING JUST HAPPENS TO BE VERY SPECIFIC WHERE YOU REALLY NEED TO 



KNOW IN SOME DETAIL WHAT INDIVIDUALS CAN DO IN ORDER TO MAKE YOUR INSTRUCTION 
EFFICIENT.  

Daphne:>> AND THERE ARE TWO RESOURCES THAT I JUST THOUGHT OF THAT MIGHT BE 
HELPFUL TO OUR LISTENERS. 

 OFF THE NIFL/LINCS WEBSITE, THERE'S THE McSHANE BOOK WHICH REALLY LAYS OUT A 
VERY NICE -- VERY NICE EXAMPLES OF HOW TO -- OF ASSESSMENT TOOLS AND HOW TO 
TRANSLATE WHAT YOU LEARN FROM THE DIAGNOSTIC KIND OF WORK THAT SKIP IS 
TALKING ABOUT TO ACTUAL INSTRUCTION, AND THEN ALSO THE EXACT NAME OF THE 
WEBSITE IS ESCAPING ME BUT I THINK IT'S FAIRLY EASY TO FIND.  

Brett:>> WE'LL POST IT TOO.  

Daphne:>> ALSO ON THE NIFL/LINCS WEBSITE, WHICH IS BASICALLY A SKILLS AND 
PROFILES KIND OF WEBSITE WHERE THEY GIVE A WHOLE BUNCH OF DIFFERENT EXAMPLES 
OF WAYS TO ASSESS STUDENTS IN TERMS OF THE DIAGNOSTIC STUFF YOU'RE TALKING 
ABOUT, AND HOW DO YOU ACTUALLY THEN MAP THEIR PROFILES AND WHAT IT SHOULD 
TELL YOU IN TERMS OF INSTRUCTION.  

Charles (Skip):>> AND THEN THERE'S NIFL'S STAR PROGRAM, WHICH I GUESS IS NOT 
ACCESSIBLE TO EVERYBODY, BUT IF YOUR STATE PARTICIPATES? I’M NOT SURE. 

I THINK THE STAR READING PROGRAM HAS A LOT OF ASSESSMENT IN IT AND 
SUGGESTIONS ABOUT DOING DIAGNOSTIC ASSESSMENTS.  

Brett:>> AND I WANT TO SAY -- I'LL DOUBLE CHECK, BUT I WANT TO SAY THAT ALSO 
AVAILABLE, INFORMATION IS AVAILABLE VIA OVAE, THE OFFICE OF VOCATIONAL ADULT 
EDUCATION. DARYL, DO YOU WANT TO ADD ANYTHING? 

Daryl:>> I'D ADD, DON'T GIVE ANY MORE ASSESSMENTS THAN YOU'RE GOING TO USE 
AND THAT YOU'RE QUALIFIED TO ADMINISTER. 

THE LEVEL OF ASSESSMENT WE'RE DESCRIBING REQUIRES SKILL ON THE PART OF THAT 
EXAMINER, AND SO LET'S BE SURE WE'RE QUALIFIED, WE KNOW HOW TO ADMINISTER 
THAT APPROPRIATELY, HOW TO SCORE, BECAUSE IF WE'RE TALKING ABOUT DECODING, 
THIS IS EXTREMELY DIFFICULT --  

Charles (Skip):>> TRUE. 

Daryl: >> OKAY, BUT ANYWAY, THOSE CAN ALL BE MASTERED AND THEN AT THE SAME 
TIME, WE DON'T KNOW ANYONE WHO PARTICULARLY ENJOYS TAKING ASSESSMENTS. 

WE DON'T, YOU KNOW. THOSE BREATHALYZER TESTS THAT THEY ALWAYS WANT US TO DO. 
ANY OF THOSE, WE DON'T PARTICULARLY ENJOY THOSE, SO WE DON'T THINK THAT 
ADULTS WHO ARE, YOU KNOW, CHALLENGING ABOUT COMING TO AN ADULT EDUCATION 
PROGRAM AND TRYING TO BALANCE SO MUCH, WILL WANT TO SPEND ANY MORE TIME IN 
ASSESSMENT THAN THEY THEMSELVES BELIEVE IS USEFUL AS WELL. 

SO WE NEED TO MAKE THIS REAL TIGHT CONNECTION OF THIS ASSESSMENT HELPS US 
WITH THIS LESSON AND WE'LL BE ABLE TO ASSESS YOUR PROGRESS AT THE COMPLETION 
OF THIS LESSON, AND IF WE'RE NOT SEEING PROGRESS, THEN WE KNOW WE NEED TO 



REVIEW MORE CAREFULLY OUR LESSON PLANNING AND WHAT WE'RE USING, THE CHOICES 
WE HAVE FOR ASSESSMENTS AS WELL. THAT’S OFF THE TOP -- I'LL STOP THERE. 

Brett:>> ONE THING I WANT TO HIT ON THAT WE'VE GOT A NUMBER OF QUESTIONS ON, 
AND THIS IS PROBABLY GOING TO BE A LITTLE SHORTER IS THERE WAS SOME QUESTIONS 
ABOUT THE LEARNING LEVELS THAT YOUR PARTICULAR INTERVENTIONS ARE APPROPRIATE 
FOR, AND I WAS WONDERING IF EACH OF YOU COULD REVISIT, YOU KNOW, ROUGHLY, THE 
GRADE LEVEL EQUIVALENT OF THE LEARNERS THAT THE CURRICULUMS ARE REALLY 
TARGETED FOR THAT EACH OF YOU HAVE BEEN WORKING WITH. WITH THAT, WHY DON'T WE 
START WITH SKIP. 

Charles (Skip):>> OURS IS TARGETED ON LOW INTERMEDIATE LEVEL AND ADULT BASIC 
EDUCATION, SO STUDENTS WHO HAVE SOME PROFICIENCY IN READING BUT STILL NEED 
WORK ON DECODING SKILLS. 

Daphne:>> AND OUR PARTICULAR STUDY ONLY FOCUSED ON THE 3rd TO 5th GRADE LEVEL 
READER, BUT IN REALITY, CORRECTIVE READING STARTS AT THE ALMOST NONREADING 
LEVEL AND GOES MUCH HIGHER UP THAN WHAT WE TARGETED, AND THE EXTENSIVE 
READING CAN BE USED AT ANY LEVEL. 

Brett:>> OKAY. 

Daryl:>> SO TO TRANSLATE, OUR INTERVENTIONS WERE DELIVERED FOR LEARNERS WHO 
WERE AT THE NRS LEVELS OF 3 THROUGH 6 OR WOULD HAVE A GRADE EQUIVALENCY OF 
5th GRADE THROUGH 12th GRADE AND THAT WAS GENERALLY THE RANGE. AND THOSE 
COMPREHENSION STRATEGIES SUCH AS PARAPHRASING, PREDICTION STRATEGY WOULD BE 
TARGETED FOR LEARNERS AT THE HIGHER END OF THOSE LEVELS. BUT AGAIN, I DON'T 
WANT TO RECOMMEND, DON'T RUSH OUT AND SAY THAT THOSE INTERVENTIONS ARE GOING 
TO WORK FOR YOU. 

WE JUST HAVE TO BE REAL CAUTIOUS ABOUT THIS. 

Daphne:>> YES. 

Brett:>> WELL, UNFORTUNATELY, WE'RE GETTING SHORT ON TIME NOW AND I WANT TO 
THANK EVERYBODY FOR ALL THE QUESTIONS THAT WERE SUBMITTED AND I APOLOGIZE 
THAT WE WEREN'T ABLE TO GET TO ALL OF THOSE, BUT I HOPE THAT YOU FOUND THE 
QUESTIONS THAT WE WERE ABLE TO HIT ON HELPFUL FOR ALL OF YOU. 

WHAT I WANT TO DO IS GIVE EACH OF YOU A CHANCE TO HIT ON SOME LAST POINTS FOR 
THE SPEAKERS, OR I'M SORRY, FOR THE AUDIENCE, RATHER, ON EACH OF YOUR 
PROJECTS, AND WITH THAT, WHY DON'T I START WITH SKIP SINCE YOU'RE NEXT TO ME 
AND WE'LL MOVE AROUND. 

Charles (Skip):>> ALL RIGHT. WELL, THE FIRST THING I WANT TO MAKE AND I THINK 
WE'LL ALL AGREE ON THIS, IS THAT ITS DIFFICULT TO DO RESEARCH WITH THIS 
POPULATION. 

A LOT OF COMPLEXITY IN WORKING OUT OF AN ADULT EDUCATION SETTING, SO IT'S 
COMPLICATED TO GET RESULTS, PARTICULARLY WHEN YOU'RE WORKING IN NATURAL 
SETTINGS WITH STUDENTS. AND WE DIDN'T -- WE FOUND NO EFFECTS TO MODEST 
EFFECTS ACROSS OUR PROJECTS, AND SO, YOU KNOW, WE DID HAVE SOME MODEST 



SUCCESS WITH OUR CURRICULUM AND THEREFORE DECIDED TO MAKE IT AVAILABLE FOR 
PEOPLE, BUT THERE'S STILL A LOT OF WORK THAT NEEDS TO BE DONE TO IMPROVE IT 
AND I HOPE THAT AS PRACTITIONERS YOU WILL TAKE IT AND INTEGRATE IT WITH THE 
REST OF YOUR INSTRUCTION AND USE WHAT MAKES SENSE AND MAKE THE BEST USE OF IT 
THAT YOU CAN. 

Brett:>> AND DAPHNE.  

Daphne:>> I THINK I HAVE BASICALLY ONE TAKE-HOME MESSAGE AND THAT IS THAT IT 
APPEARS THAT ADULTS CAN LEARN TO IMPROVE THEIR READING SKILLS, BUT WE REALLY 
DON'T KNOW YET HOW TO BEST DO IT, AND ESPECIALLY GIVEN THE AMOUNT OF TIME 
THAT CAN BE DEVOTED TO INSTRUCTION, GIVEN ALL ADULTS' BUSY LIVES. 

SO I GUESS MY TAKE-HOME MESSAGE IS, UNFORTUNATELY, WE STILL NEED TO DO A LOT 
OF RESEARCH AND IN THE MEANTIME, OF COURSE, LEARNERS AND TEACHERS CAN'T WAIT, 
RIGHT? 

THEY NEED THEM NOW, AND SO I WILL REALLY FOCUS ON AT LEAST AT THE GRADE 
LEVELS I WAS STUDYING, THE 3rd TO 5th, THINGS SUCH AS VOCABULARY, FLUENCY, 
DECODING, AND REALLY ENCOURAGE THEM TO READ A LOT, AS MUCH AS THEY CAN AT 
HOME WHEN THEY'RE NOT IN CLASS. 

Brett:>> OKAY. 

Daryl:>> WHAT A TREAT HAVING BEEN ON THE PANEL HERE WITH THIS GROUP AND THIS 
OPPORTUNITY. SO TWO POINTS. 

ONE IS ABOUT THE ASSESSMENT. RECOGNIZE THAT THE ASSESSMENT TASKS WE HAVE AND 
OUR PLACEMENT MEASURES, TABE, CASAS, ABLE, WHATEVER YOU'RE USING, REQUIRE 
DIFFERENT TYPES OF RESPONSES FROM THE LEARNER, SO THAT HAS IMPLICATIONS THEN 
WHEN WE PLAN INSTRUCTION. SO THOSE NEED TO BE VERY CONSCIOUS CHOICES RATHER 
THAN JUST SAYING THE PARTICULAR SCORE THAT A LEARNER OBTAINS REALLY DOESN'T 
CONVEY TO YOU WHAT YOU NEED FOR THAT INSTRUCTIONAL PLANNING. 

AND THEN SECOND, ON THE INSTRUCTIONAL SIDE, WHEN WE HAVE THIS OPPORTUNITY OF 
WORKING WITH LEARNERS IN OUR PROGRAMS, MAKE THAT THE MOST INTENSE, 
STRUCTURED, FOCUSED, ENGAGED OPPORTUNITY THAT YOU CAN WITH THOSE LEARNERS. 
USING THAT TIME, WHETHER IT'S IN DIRECT INSTRUCTION WITH YOU AS THE 
INSTRUCTOR, OR AS THEY WORK IN -- WITH PARTNERS, AND THE POINT BECOMING MORE 
FLUENT IN THOSE DECODING SKILLS THAT SKIP'S CURRICULUM PROVIDES FOR YOU, OR 
IN DEVELOPING JUST THE SIGHT WORD VOCABULARY, OR IN LEARNING THOSE 
COMPREHENSION STRATEGIES, OR IN DEVELOPING VOCABULARY AS DAPHNE WAS 
DESCRIBING. 

SO BE EXPLICIT, BE FOCUSED AND LET'S CHECK ON THEIR PROGRESS FREQUENTLY.  

Charles (Skip):>> DO WE HAVE TIME FOR ONE MORE POINT?   

Brett:>> WE DO.  

Charles (Skip):>> ONE THING WE HAVEN'T DISCUSSED TODAY AND I KNOW THAT DARYL 
AND DAPHNE WILL AGREE WITH ME, IS THE IMPORTANCE OF PROFESSIONAL DEVELOPMENT. 



 

WE'VE BEEN TALKING ABOUT READING INSTRUCTION AND THE RESEARCH WE DID ON 
METHODS FOR PROVIDING EFFECTIVE READING INSTRUCTION. BUT THE METHOD IS ONLY 
AS GOOD AS THE KNOWLEDGE OF THE INSTRUCTOR PERMITS, SO YOU'RE TEACHING 
COMPREHENSION SKILLS AND THERE'S A LOT TO KNOW ABOUT WHAT GOES INTO 
COMPREHENSION AND HOW TO TEACH STRATEGIES, OR YOU'RE TEACHING DECODING 
SKILLS, THERE'S A LOT TO KNOW. 

YOU NEED TO KNOW BASIC THINGS ABOUT WHY ENGLISH WORDS ARE SPELL THE WAY THEY 
ARE, FOR EXAMPLE IN ORDER TO DO A GOOD JOB WITH IT, SO ACTUALLY IN OUR 
TEACHERS GUIDE, WE DISCUSS SOME OF THOSE ISSUES THAT ARE IMPORTANT TO LEARN 
ABOUT, SO IT'S IMPORTANT TO GO OUT AND FIND OPPORTUNITIES FOR PROFESSIONAL 
DEVELOPMENT IN READING INSTRUCTION. 

GET TOGETHER WITH A GROUP OF YOUR PEERS WHO ARE INTERESTED AND READ SOME 
BOOKS TOGETHER ON READING INSTRUCTION AND TO GET TOGETHER AND DISCUSS THEM. 
SO THERE'S LOTS OF WAYS TO DO IT, BUT THE EFFECTIVENESS OF THE TEACHER IS 
PROBABLY, IN THE END, MORE IMPORTANT THAN THE PARTICULAR MATERIALS OR 
STRATEGIES THAT YOU'RE TRYING TO TEACH, AND THAT EFFECTIVENESS DEPENDS ON THE 
TEACHER'S KNOWLEDGE AND SKILL WHICH DEVELOPS OVER TIME. SO PROFESSIONAL 
DEVELOPMENT IS VERY, VERY IMPORTANT. 

Brett:>> I WANT TO GIVE EACH OF YOU A CHANCE TO COMMENT ON THAT. GO AHEAD, 
DAPHNE. 

Daphne:>> YEAH. 

I JUST WANTED TO PIGGYBACK ON WHAT SKIP SAID ABOUT THE IMPORTANCE OF 
PROFESSIONAL DEVELOPMENT, BUT I ALSO RECOGNIZE THAT NOT ALL PROGRAMS HAVE 
FUNDING FOR PROFESSIONAL DEVELOPMENT. 

THERE ISN'T ALWAYS TIME FOR IT, ETCETERA, ETCETERA, SO I DID WANT TO PUT IN A 
PLUG FOR THE NIFL/LINCS DISCUSSION LIST, BECAUSE THOSE ARE EXCELLENT TOOLS 
FOR PROFESSIONAL DEVELOPMENT. YOU CAN VERY EASILY SIGN UP, THERE'S A 
SUBSCRIBE BUTTON, SO TO SPEAK, ON THE NIFL/LINCS WEBSITE AND THERE ARE A 
WHOLE HOST OF DIFFERENT DISCUSSION LISTS THAT ONE CAN SUBSCRIBE TO AND YOU 
CAN POST A QUESTION THAT YOU MIGHT HAVE, A BURNING QUESTION ABOUT A STUDENT, 
WHAT TO DO, AND USUALLY YOU WILL GET A RESPONSE. 

PLUS THERE ARE OFTEN INTERESTING GUEST SPEAKERS ON THESE DISCUSSION LISTS AND 
I THINK THAT THAT'S AN EXCELLENT WAY TO GET FREE PROFESSIONAL DEVELOPMENT 24 
HOURS A DAY, SEVEN DAYS A WEEK, 365 DAYS, WHATEVER. BUT IT'S AN EXAMPLE. 

Charles (Skip):>> YEAH, THAT'S AN EXCELLENT SUGGESTION. 

Daryl:>> I THINK THEY HAVE COVERED THIS VERY WELL. 

Brett:>> GOOD. 

WELL, I'M GLAD THAT WE WERE ABLE TO KIND OF HIT ON THIS ISSUE BECAUSE A 
NUMBER OF PEOPLE HAD ASKED A BIT ABOUT PROFESSIONAL DEVELOPMENT AND I THOUGHT 



IT WAS A LITTLE UNFORTUNATE THAT WE NEEDED TO SHIFT AT THAT POINT, SO I'M 
GLAD YOU WERE ABLE TO COME BACK AND GET A CHANCE TO DO THAT. 

>>> AT THIS POINT, WHAT I'D LIKE TO DO IS THANK EVERYBODY FOR TODAY'S LIVELY 
DISCUSSION, PARTICULARLY OUR AUDIENCE MEMBERS AND OUR THREE PANELISTS, DR. 
SKIP MacARTHUR, DAPHNE GREENBERG, AND DARYL MELLARD. UNFORTUNATELY, GIVEN THE 
VOLUME OF QUESTIONS, WE'RE UNABLE TO FIELD ALL OF THEM FOR TODAY'S WEBCAST, 
BUT WE HOPE AND TRUST THAT YOU HAVE LEFT TODAY'S DISCUSSION WITH A BETTER 
UNDERSTANDING OF EACH OF THE PROJECT GOALS AND KEY FINDINGS THAT HAVE COME 
OUT OF THESE PROJECTS TO DATE. 

  ALTHOUGH WE OFTEN INFORMALLY TALK ABOUT A PROJECT BEING A CERTAIN NUMBER OF 
YEARS, THE FINDINGS COMING OUT OF PROJECTS CONTINUE TO EMERGE, SO WE WILL 
NEED ALL OF YOU TO KEEP YOUR EYES OPEN FOR NEW AND UPCOMING RESULTS FROM 
THESE STUDIES AND OTHERS.  I THINK WE ALL  WILL LEAVE TODAY'S DISCUSSION WITH 
A BETTER UNDERSTANDING OF THE LITERACY NEEDS IN DECODING, RECEPTIVE LANGUAGE, 
FLUENCY AND COMPREHENSION.  

 IT IS IMPORTANT TO REMEMBER THAT THE NEEDS OF OUR LEARNERS ARE NOT ALL THE 
SAME AND THAT WE SHOULD BE TAKING A CLOSE LOOK AT THE IMPORTANCE OF 
ASSESSMENT, AND HOW IT'S USED, WHETHER USING IT FOR FORMATIVE REASONS OR MORE 
SUMMATIVE OR ENTRY REASONS, TO HELP INFORM PLACEMENT AND INSTRUCTION WITHIN 
THE CLASSROOM. 

WE ARE ALSO MAKING PROGRESS IN UNDERSTANDING HOW ADULT LEARNERS ACQUIRE 
READING SKILLS AND HOW THESE DIFFER OR ARE SIMILAR TO EARLIER ACQUISITION OF 
READING SKILLS. THAT WILL CONTINUE TO EMERGE OVER TIME. 

ALTHOUGH WE DO NOT HAVE A PANACEA FOR ALL OUR LEARNERS' NEEDS, THESE PROJECTS 
AND OTHERS CLEARLY SHOW THAT YOU CAN IMPROVE STUDENTS' COMPONENTIAL READING 
SKILLS AND THAT STUDENTS' CAN BENEFIT FROM INSTRUCTION TARGETING THEIR 
LEARNING NEEDS.  THE PRACTITIONER AND RESEARCH COMMUNITIES NEED TO WORK 
TOGETHER TO JOINTLY ADDRESS THE NEEDS OF ADULT BASIC AND SECONDARY EDUCATION 
STUDENTS' EDUCATION AND HEALTH NEEDS.  THESE PROJECTS ARE A FIRM STEP IN THAT 
DIRECTION. 

WITH THAT, I WILL CLOSE, AND AGAIN, I WANT TO THANK ALL OUR PANELISTS HERE AS 
WELL AS OUR PARTICIPANTS WHO HAVE BEEN LISTENING AND WATCHING REMOTELY, AND A 
BEHALF OF EVERYBODY AT THE NATIONAL INSTITUTE FOR LITERACY, I WANT TO SAY 
THANK YOU. 


