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What would make integrated education and training (Adult Basic Education/GED/ESL and occupational training) work in the context of economic recovery?  What factors are important?  
The items below reflect input from some of the states with integrated services including responses from Arkansas, California, Guam, Illinois, Iowa, Kentucky, Rhode Island, South Carolina, Virginia, Washington, and Wisconsin. 
1.  
Commitment and Priority at the State Level:  A state-wide partnership is needed that includes at a minimum a) the agency heads responsible for adult education, post-secondary Perkins, post-secondary job training (community colleges or technical institutes), and Labor, b) state level business (perhaps the Chamber) and labor representatives, and c) other adult education and training interests.  Each must commit to:

· entering into an agreement to support integrated services,
· adjusting policies that might impede the provision of integrated services, and
· instructing local agencies and affiliates to commit to integrated services and job placement.
2.  
Flexibility:  Providing flexibility to bring the adult education and adult training resources together includes enabling dual enrollment (education and training in one location), concurrent enrollment (education and training in different locations with blended curricula), sequential enrollment (e.g., job-related adult education services that lead to transition to occupational training) and/or other options that match the capabilities in each locality or region.
3.  
High Demand Jobs:  Education and training would lead to industry-based certification in region-specific high demand jobs that provide a family-sustaining wage.  

4.  
Student Support:  Young adults participating in integrated programs benefit greatly from a staff person devoted to helping them a) resolve any number of personal issues, b) develop career plans, as well as c) make the connection to the new job and follow through for up to twelve months once employed.  In various states the role is titled ‘counselor,’ ‘mentor,’ ‘coach,’ or ‘transition specialist.’

5.  
Performance Measures: The performance measures for this short-term economic recovery initiative should be simplified and focus on outcome measures such as enrollment targets, certification in high demand jobs, and employment in high demand jobs.

6.  
Guidance for Program Design: Early efforts at integrated programs have produced leading edge states that can provide curricula and program design short cuts.  In addition, the National Center for Education and the Economy (NCEE) is finishing a guide entitled One Step Forward to be released in the spring of 2009.  The National Council of State Directors of Adult Education used NCEE’s draft program components and quality elements and added state level decision points to guide creating or expanding integrated program services.  A copy is attached.
7. 
Local/Regional Partnerships:  The providers of adult education, occupational training, job placement, and support services vary in each locality in a state.  Rather than one provider trying to be all things to all students, local or regional partnerships should enable providers with particular expertise to contribute to the integrated education and training system.  At a minimum, the partnership must include the adult education provider, the occupational training provider(s), and job placement/support service personnel.
8. Contextualized Curriculum:  In order to accelerate student progress, the adult education instruction (ABE, GED, ESL) must be contextualized to specific occupational training/high demand job requirements.  Integrated throughout are the work readiness and soft skills required in the workplace.
9.  
Funding Stream:  To expedite the funding process and delivery of integrated services, funding from the US Department of Education should be allocated to the state adult education offices.  The state office would allocate funds to current adult education providers who, with their local/regional partners, would develop integrated services with local agencies that provide occupational training (e.g., vocational schools, community colleges, or technical institutes) and job placement/support services.  These recovery funds would trigger co-investments from welfare, labor, and training agencies.
Resources
NCSDAE:  The National Council of State Directors of Adult Education (NCSDAE) represents those who take the lead in the states in establishing integrated education and training services in partnership with occupational training providers.  The contact person is Lennox McLendon at 202.624.5250 office; 804.314.6747 cell; dc2@ncsdae.org 

CLASP:  The Center for Law and Social Policy has done much research and publishing in this area.  Amy-Ellen Duke-Benfield is the contact person:  202.906.8809 office; 202.680.3542 cell; aduke@clasp.org
NCEE:  The National Center for Education and the Economy is completing an extensive study and report for developing integrated education and training entitled One Step Forward.  Ray Uhalde is the contact:  202.378.2162; ruhalde@ncee.org



Based on the Adult Education for Work report prepared by the 
National Center on Education and the Economy, 2008
	Component
	Quality Elements

From Adult Education for Work Report
	Sample State-Level Decision Points

	1.  Program Design
	· Work with all partners in a community-wide career pathways learning system to clearly define the role of Adult Education for Work programs in the broader system;

· Provide an orientation to career pathways for students;

· Help each student develop a career pathways plan;

· Offer a continuum of instruction from basic skills (including English language) to the skills and knowledge needed for postsecondary readiness (without remediation) and for family-sustaining jobs; 

· Provide programs and supports to ensure a smooth transition from Adult Education for Work programs to postsecondary education and training;

· Provide accelerated pathways through the system so students can move ahead as quickly as possible; and

· Accommodate work schedules and other responsibilities of adult students.
	· Who are the key partners that you need to involve in the planning process to clearly define the role of Adult Education in the broader system?  How do you do that?
· Do you know the high-demand occupations in various regions of your state?  If so, what are the skill requirements for career progression in those occupations?
· Which of these occupations lend themselves to career pathways appropriate for adult education students?  Are there postsecondary or adult career technical certificate programs already developed for some of these occupations for which adult education could develop ‘feeder’ readiness programs?
· Do you want to develop different levels of certificates that would progress from basic skills to postsecondary readiness?  If so, how many levels do you want and what criteria will be used to issue the certificates?
· Who can explore the existing integrated models for each certificate level to determine their appropriateness and level of adaptation needed for your state?
· Will you offer specialized career pathways classes to accelerate pathways through the system or will the pathways be integrated within existing classes – or both?
· What staffing positions will be necessary for effective implementation of your pathway framework (e.g., counselors/advisors, instructors, curriculum developers, professional developers, etc.)?
· What guidance or models do you need to provide related to student orientation and intake to help students develop a career pathways plan?
· Based on your available funding, how can you phase in your career pathways framework?

	2.  
Curriculum & Instruction
	· Make postsecondary education and training and work readiness the goal of the curriculum;

· Make work a central context for the curriculum;

· Use instructional strategies that help adults learn by doing; 

· Manage the classroom in ways that enhance readiness for postsecondary education and training and work; and
· Make extensive and appropriate use of technology for instruction.
	· Who can research the contextualized curriculum included in the integrated models in the Hire Expectations framework to determine adaptations to fit your state?
· Who can research the postsecondary curriculum available on the National College Transition Network website http://www.collegetransition.org/?
· Who can develop contextualized curriculum for your selected career pathways and make sure that curriculum and instruction focuses on work and helps adults learn by doing?
· Is your technology capacity (hardware, instructional capacity, etc.) at the local level sufficient to include a strong technology component within your pathways model?
· Do you have crosswalks between your state-approved assessment tools and various college entrance exams to help guide curriculum development and instruction?

	3. 
Assessment & Credentialing
	· Use assessment tools (including assessments of work and postsecondary readiness) to place students in appropriate programs, help them develop career pathways plans and periodically assess their progress; 

· Base advancement policy on assessments of skills and knowledge.
	· What assessment tools will you use to determine appropriate student placement into the appropriate level and help adult learners develop career pathway plans?
· What assessment tools will you use to help students measure their progress?
· What assessments (including assessments of work and postsecondary readiness) will you use to determine completion of certificate levels and career pathways?

	4.
High Quality Teaching
	· Require high standards and recognized teaching credentials for adult education teaching staff; and

· Provide on-going professional development and classroom supports for adult education teachers.
	· Who will develop and deliver specialized professional development for the curriculum, classroom management, and instructional strategies that instructors will need to teach the integrated models?
· Will you develop a specialized job description for career pathways instructors?
· Will your career pathways model involve other classroom supports, such as new materials or classroom management procedures, at the local level?  Do they have the funds to purchase these?
· How will you prepare all teachers to support adult learners with career pathway goals?

	5. 
Support and Follow-Up Services to Encourage Access and Retention 
	· Make high quality counseling a priority; and

· Partner with providers in the community to provide case management services to students including comprehensive social and academic supports.
	· How can you develop a counseling component to help adult students develop career pathway plans and provide ongoing support?
· How will you market your pathways system to other agencies? To adult education practitioners?  To adult students?


	6.
Connections to the Business Community
	· Focus instruction on the needs of industries and occupations in which there is a strong demand for labor; and

· Develop partnerships with employers.
	· Once you have identified your high demand occupations, how can you involve the business community in the development of adult education career pathways in those occupations?

	7.
Monitoring & Accountability Systems
	· Develop customer-friendly performance information;

· Track longitudinal data on learning gains and employment outcomes; and
· Use data to improve programs.
	· What criteria and processes will you use to measure the effectiveness of your career pathways effort?
· How can you track longitudinal data on learning gains and employment outcomes?
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